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LEGAL CAVEAT

EAB Global, Inc. ("EAB”) has made efforts to
verify the accuracy of the information it provides
to members. This report relies on data obtained
from many sources, however, and EAB cannot
guarantee the accuracy of the information
provided or any analysis based thereon. In
addition, neither EAB nor any of its affiliates
(each, an “EAB Organization”) is in the business
of giving legal, accounting, or other professional
advice, and its reports should not be construed as
professional advice. In particular, members
should not rely on any legal commentary in this
report as a basis for action, or assume that any
tactics described herein would be permitted by
applicable law or appropriate for a given
member’s situation. Members are advised to
consult with appropriate professionals concerning
legal, tax, or accounting issues, before
implementing any of these tactics. No EAB
Organization or any of its respective officers,
directors, employees, or agents shall be liable for
any claims, liabilities, or expenses relating to (a)
any errors or omissions in this report, whether
caused by any EAB organization, or any of their
respective employees or agents, or sources or
other third parties, (b) any recommendation by
any EAB Organization, or (c) failure of member
and its employees and agents to abide by the
terms set forth herein.

EAB is a registered trademark of EAB Global, Inc.
in the United States and other countries. Members
are not permitted to use these trademarks, or any
other trademark, product name, service name,
trade name, and logo of any EAB Organization
without prior written consent of EAB. Other
trademarks, product names, service names, trade
names, and logos used within these pages are the
property of their respective holders. Use of other
company trademarks, product names, service
names, trade names, and logos or images of the
same does not necessarily constitute (a) an
endorsement by such company of an EAB
Organization and its products and services, or (b)
an endorsement of the company or its products or
services by an EAB Organization. No EAB
Organization is affiliated with any such company.

IMPORTANT: Please read the following.

EAB has prepared this report for the exclusive
use of its members. Each member acknowledges
and agrees that this report and the information
contained herein (collectively, the “Report”) are
confidential and proprietary to EAB. By accepting
delivery of this Report, each member agrees to
abide by the terms as stated herein, including
the following:

1. All right, title, and interest in and to this
Report is owned by an EAB Organization.
Except as stated herein, no right, license,
permission, or interest of any kind in this
Report is intended to be given, transferred to,
or acquired by a member. Each member is
authorized to use this Report only to the
extent expressly authorized herein.

2. Each member shall not sell, license, republish,
distribute, or post online or otherwise this
Report, in part or in whole. Each member shall
not disseminate or permit the use of, and shall
take reasonable precautions to prevent such
dissemination or use of, this Report by (a) any
of its employees and agents (except as stated
below), or (b) any third party.

3. Each member may make this Report available
solely to those of its employees and agents
who (a) are registered for the workshop or
membership program of which this Report is a
part, (b) require access to this Report in order
to learn from the information described herein,
and (c) agree not to disclose this Report to
other employees or agents or any third party.
Each member shall use, and shall ensure that
its employees and agents use, this Report for
its internal use only. Each member may make
a limited number of copies, solely as adequate
for use by its employees and agents in
accordance with the terms herein.

4. Each member shall not remove from this
Report any confidential markings, copyright
notices, and/or other similar indicia herein.

5. Each member is responsible for any breach of
its obligations as stated herein by any of its
employees or agents.

6. If a member is unwilling to abide by any of the
foregoing obligations, then such member shall
promptly return this Report and all copies
thereof to EAB.

eab.com
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Missing the Middle Ground

Either/Or Debate Surrounding Career Preparation Stymieing Progress

The debate over the role of higher education in students’ professional development is dominated by
two schools of thought — seemingly irreconcilable perspectives on the academic enterprise and its
obligations to students, parents, and society at large. Few would argue that college is not intellectually
enriching or that a college degree does not prepare graduates for careers. Disagreement emerges,
however, around which of these two is the primary goal of higher education and which is an
advantageous side effect — intellectual exploration or professional training.

“College should be a “Colleges should focus only on
purely intellectual experience” training students for jobs”
The humanities and the arts are being Maybe we can denote to employers
cut away ... Seen by policymakers as most of what a diploma indicates for
useless frills, at a time when nations a lot less money. For example, what
must cut away all useless things in if we had a College Equivalence
order to stay competitive in the global Examination that in some way
market, they are rapidly losing their mimics what the GED does to denote
place in curricula, and also in the Pre-professional high school equivalency. Essentially,
minds and hearts of parents and Departments / Colleges many are paying $100,000 or
children. Indeed, what we might call $200,000 to buy a piece of paper

the humanistic aspects of science and Polytechnic Institutions

social science—the imaginative,
creative aspect, and the aspect of

denoting competency and gaining
the possibility of obtaining a good

Community Colleges paying job. The new exam might

rigorous critical thought—are also cost $100 or $200 and if it correlates
losing ground as nations prefer to reasonably well with the attributes
pursue short-term profit by the that college graduates have, it would
cultivation of the useful and highly enormously lower the costs of
applied skills suited to profitmaking.” becoming credentialed.”
Martha Nussbaum Richard Vedder
University of Chicago Ohio University

Although there are certain institutional segments and disciplines that lie between these two extremes
—community colleges, polytechnic institutions, and pre-professional units such as nursing or
engineering—faculty members at many institutions still consider these two aspects of an
undergraduate experience as if they were mutually exclusive. Some scholars worry, as philosopher
Martha Nussbaum does above, that public and market forces often undermine the goals of humanistic
education. Others, such as economist Richard Vedder, suggest that higher education might benefit
from a greater focus on the needs of employers, by providing a more direct and affordable path to a
job. This polarized debate has prevented most comprehensive colleges and universities from engaging
faculty in conversations about career outcomes and support for post-graduation goals.

Sources: Nussbaum M, Not For Profit: Why Democracy Needs the
Humanities, Princeton, Princeton University Press, 2010; Vedder R,
“Five Constructive Ways to Chance American Higher Education,”
speech, Dartmouth College, 2013; EAB interviews and analysis.
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State Focus on Job Prep Not New, but Mounting

Industry-Aligned Completions and Salaries Driving Policy Incentives

In the United States, this debate is amplified by the rapid adoption of the more utilitarian view of
higher education by state officials over the past decade. Many states, such as Florida, Minnesota, and
Louisiana, have implemented performance-based funding models that include career outcomes in
their funding formulae. Others have launched websites and information campaigns publicizing data on
career outcomes among graduates of state-funded colleges and universities—even when that data is
incomplete or problematic (for example, excluding or misrepresenting the salaries of graduates who
have moved to other states or entered graduate school).

Minnesota Ohio

Performance-based Board of Regents
funding criteria include pushes required
yearly 4% increase in career preparation
employment outcomes

Indiana

New website ranks
colleges by long-term
career outcomes

Colorado

State government

unveils Launch My

Career online tool
comparing colleges

and majors by
graduates’ earnings

Kentucky

Gov. Matt Bevin promises
"more incentives to

electrical engineers than
French literature majors.

”

Texas

60x30 strategic plan requires Louisiana Florida

all universities to work with Performance-based Gov. Rick Scott
businesses to identify funding criteria include proposes to defund
“marketable skills” for all post-graduation non-STEM majors at
degree programs by 2020 employment outcomes state universities

Several governors have made public (and widely reported) remarks questioning the value of
humanities degrees, arguing that taxpayer subsidy is better spent on aid for students in programs
that translate more clearly to a regional workforce need. This rhetoric both reflects growing concerns
among students and parents about the financial return associated with higher education, and further
exacerbates existing debates in the academy about the proper role of more traditional academic
disciplines in the broader academy.

Perhaps more constructively, Texas’s Higher Education Coordinating Board has announced a
completion initiative across the state that will require each academic program to articulate marketable
skills relevant to post-graduate employment, helping students to articulate their capabilities to
prospective employers regardless of academic discipline.

Sources: Beam A, “Kentucky Gov. Matt Bevin wants state colleges and universities to produce more electrical engineers and less French
literature scholars,” U.S. News and World Report, January 29, 2016; Fain J, “College Selection Tool with Wage Data,” Inside Higher Ed, June
10, 2016; Gillespie P, "4 U.S. governors on jobs: Not enough workers,” CNN Money, May 3, 2016; “Indiana Launches College Value Website,”
WANE.com, September 21, 2016; Jaschik S, “Florida GOP vs. Social Science,” Inside Higher Ed, October 12, 2011; “Performance-Based
Funding for Higher Education,” National Conference of State Legislatures, 2015; “Pre-K to Jobs: Higher Education’s Role in Developing Students
for Careers,” Ohio Board of Regents, 2014; “60X30,” Texas Higher Education Coordinating Board, 2015; EAB interviews and analysis.
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Canadian Policymakers Push Industry Alignment

Expectations for Work-Relevant Learning on the Rise Across Provinces

National and provincial leaders in Canada have long prioritized workforce alignment in postsecondary
policymaking, and efforts to operationalize those goals are intensifying even further. New investments
in the sector, for example, are often tied to the expansion of co-op and internship programs, while
those provinces experimenting with new budgetary incentives are emphasizing programmatic
alignment with regional workforce needs. British Columbia, for example, is increasing the share of
operating grants that fund academic programs tied to growing employment fields from 10 percent to
25 percent of their total program funding allocation.

British Columbia

25% of provincial operating
grants targeted toward
programs that support top
60 in-demand occupations

A N
$73M

Funding from the Canadian
government to expand
work-integrated-learning
opportunities over next 4 years

Ontario

Universities Canada
roundtable calls for 100%
student participation in
work-integrated learning

100%

Goal set by Business Council
of Canada for student
participation in workplace
experience during college

Provincial leaders and multi-constituent interest groups are also setting audacious goals for student
participation in work-relevant curricula and experiential learning.

Ontario’s recent Highly Skilled Workforce Expert Panel has recommended universal adoption of
work-related learning, for example, arguing that “...Ontario should commit to ensuring that every
student has at least one experiential learning opportunity by the end of secondary school” and another
by the time they graduate from post-secondary education.

The Business Council of Canada has also advocated for 100% workplace experience among
undergraduates during post-secondary education, calling for both greater coordination between
universities and employers to expand capacity for internships and greater emphasis on opportunities for
students in the arts and sciences, where investment in work-relevant programming is less common.

Sources: Chiose S, “Group wants workplace stints for all postsecondary students,” The Globe and Mail, June 2, 2016, http://www.theglobeandmail.com/news/national/group-wants-

workplace-stints-for-all-postsecondary-students/article30242669/; “Post-secondary funding to align with in-demand jobs,” Province of British Columbia, January 26, 2015,

https://news.gov.bc.ca/stories/post-secondary-funding-to-align-with-in-demand-jobs; Ziskin M, Hossler D, et al., “Outcomes-Based Funding,” The Higher Education Quality Council

of Ontario, 2014, http://www.heqco.ca/SiteCollectionDocuments/Outcomes-Based%20Funding%?20ENG.pdf; EAB interviews and analysis.
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Is There a True Skills Gap?

Unclear Who to Blame for Underemployment of Graduates

Troubling trends in college graduate underemployment suggest that there are legitimate student
concerns to grapple with—beyond mere political pressure. An 2014 analysis done by the Federal

Reserve Bank of New York revealed that while underemployment (working in a job that does not

require a bachelor’s degree) among college graduates has remained relatively flat at around 33%
since 1990, it has gradually risen over the past decade or so for recent college graduates—those

between the ages of 22 and 27.

Underemployment Rates Rising for Job Quality! Among Underemployed
Recent College Graduates College Graduates Decreasing
60% 60% Good non-college jobs:
College graduates
0% I Recent college 0% 1=
graduates Good non-college jobs:
40% |- 40% |-
Recent college graduates
300 L= NN~ S T 30% | Low-wage jobs:
College graduates Recent college graduates
20% [ 20% |-
10% |- 10% | )
Low-wage jobs: College graduates
1o T N O B o ST T T Y I B B
1990 '92 '94 ‘96 '98 ‘00 ‘02 ‘04 ‘06 '08 ‘10 ‘12 1990 '92 ‘94 '96 ‘98 ‘00 ‘02 ‘04 ‘06 ‘08 ‘10 ‘12

Federal Reserve Bank of New York, analysis of Census and
Bureau of Labor Statistics, Current Population Survey,
Department of Labor, and O*NET data.

Further, this analysis examined so-called “job quality” among underemployed graduates as well,
differentiating between “good non-college jobs” that typically pay better wages, involve advanced
training, and are seen as viable careers, and “low-wage jobs” (such as custodial or food services) that
are less frequently desirable for degree holders. High-quality, non-degree demanding jobs have been
in precipitous decline since 2001, especially for recent college graduates.

It is unclear, unfortunately, whether this state of affairs is the result of a true “skills gap” in which
graduates simply aren’t adequately prepared for available introductory jobs, or whether many
employers have raised their expectations—of both applicants and postsecondary institutions—without
concurrent increases in pay. It is clear that today’s graduates face an increasingly challenging job
market, however, requiring universities to re-examine their career development strategies.

1) Defined by higher salary, skill requirements, and Sources: Abel J, Deitz R, et al., “Are Recent College Graduates Finding
career orientation (i.e. electrician vs. cashier). Good Jobs?,” Current Issues in Economics and Finance, 20, no 1 (2014).
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The Fox and the Hedgehog

Two Worrisome Trajectories Face Underprepared Graduates

Broadly speaking, there are two suboptimal career trajectories that ought to concern academic leaders
as they consider their institution’s career services and experiential learning strategies. The more
widely-discussed is the liberal arts graduate whose early career exploration is characterized by
uncertainty, experimentation, and the acquisition of technical skills that enable advancement beyond
entry-level employment. These graduates may have highly-developed critical thinking and
interpersonal capabilities that enable them to progress later on in their careers, but can take longer
than desired to find their first meaningful job opportunity.

High 0 Of executives say
92 /0 “soft” skills as

important or more
important than
technical skills?

(0) Of employers
89 A) struggle to find
candidates with

Graduates with High-Demand
Technical Skills

Thefe are really only two
> hoices for graduates who want appropriate soft skills
% a lot of employment options—
2 to be a technically savvy liberal
arts graduate or a liberally m
educated technical graduate.” .
“Among graduates with a
- Phil Gardner baccalaureate degree only,
those with humanities and
Graduates with socia_l sciences degrees
Liberal Arts Degrees consistently earn I_ess than
Low anyone else, peaking at
about $58,000 a year.”
Graduation Mid-Career
Time

The second, and less widely discussed trajectory relates to a technically-focused graduate likely to
find a well-paying first job, but not guaranteed to have the broad professional and liberal
competencies necessary to advance in their career. While advanced proficiency in coding or graphic
design, for example, can lead to success in competitive entry-level positions, additional skills are
typically needed to manage teams, interface with clients, and engage in innovation.

The key to maximizing post-graduate career outcomes, as workforce scholar Phil Gardner observes,

is college experience that combines both technical skills and a liberal education focused on soft skill

development—allowing technical graduates to develop the leadership skills they need to advance in

their careers, while ensuring that liberal arts graduates have the basic technical skills necessary to

compete for high quality entry-level positions immediately after graduation.
Sources: Davidson K, “Employers Find ‘Soft Skills Like Critical Thinking in Short Supply,” Wall Street Journal, August, 30, 2016,
https://www.wsj.com/articles/employers-find-soft-skills-like-critical-thinking-in-short-supply-1472549400; Grasgreen A, “Liberal
Arts Grads Win Long-Term,” Inside Higher Ed, January 22, 2014, https://www.insidehighered.com/news/2014/01/22/see-how-
liberal-arts-grads-really-fare-report-examines-long-term-data; “Liberal Arts Degrees and Their Value in the Employment Market,”

1) n=900 executives. AACRU, http://www.aacu.org/nchems-report; EAB interviews and analysis.
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Success Beyond Salary

Emphasize Alignment, Engagement, and Advancement in Outcomes

While salary is an important element of career success, it has been granted undue weight when
measuring the quality of long-term student outcomes—in part because of how readily measurable it
is. A clearer picture emerges if a more holistic measure of career success is applied; one that
incorporates career alignment, engagement, and the potential for timely advancement. This more
complete measure of career success also better represents how graduates understand the
professional value of their college experience.

Match between role and

Financial Ll skills, interests, goals

Success

Career Success

Personal fulfillment
in day-to-day Engagement
responsibilities

Potential for career
Advancement growth and success
in supervisory roles

The concept of career alignment helps to keep both the underemployed barista and the burned-out
financial analyst within the scope of career development strategy. Feeling a sense of connection to
ones’ professional responsibilities and leveraging personal strengths against those responsibilities
regularly are critical to long-term fulfillment.

It is also important to keep students’ potential for career advancement in mind, rather than merely
preparing them for a successful first job application. Alumni who are able to progress in their chosen
fields are valuable assets to both their alma maters and their local communities.

And finally, both day-to-day and reflective engagement with one’s work should inform institutional
approaches to career development. Colleges and universities must be invested in creating
professionals that are not only well-utilized in their roles and financially successful, but content in
their vocation as well.

Source: EAB interviews and analysis.
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Are Graduates Engaged at Work?

Gallup and Purdue Measure Higher Ed’s Impact on Holistic Career Success

Measuring the quality of career outcomes with metrics beyond salary can seem daunting, but Gallup
has already made significant progress in measuring workplace engagement. Through a partnership
with Purdue University, Gallup’s analyses of university graduate outcomes and survey responses
identified six collegiate experiences that have a statistically significant impact on post-graduation work
place engagement. While many of these activities are quite familiar to those involved with experiential
learning, they are unfortunately reaching only a small fraction of undergraduates.

Students who reported having an internship or job that allowed them to apply
what they were learning in the classroom during college were two times more
likely to be engaged at work, but only 29% of students had that experience.

“Big Six” Experience

Odds of being engaged
at work if graduates
had this experience

Strongly agree
they had this
experience

Had at least one professor who made
them excited about learning

Had professors who cared about them
as a person

Had a mentor who encouraged them to
pursue their goals and dreams

Worked on a project that took a
semester or more to complete

Had an internship or job that allowed
them to apply what they were learning
in the classroom

Was extremely active in extracurricular
activities and organizations

2.0x higher

1.9x higher

2.2x higher

1.8x higher

2.0x higher

1.8x higher

63%
27%
22%
29%
29%

20%

Of the six high-impact experiences identified as contributing

to work engagement, 25% of graduates participated in

zero, and only 3% participated in all six.

©2018 EAB Global, Inc. e All Rights Reserved ¢ 36066

12

Source: Busteed B, Seymour S, “Many College Graduates Not Equipped
for Workplace Success,” Business Journal, September 23, 2015,

http:

www.gallup.com/businessjournal/185804/college-graduates-not-

equipped-workplace-success.aspx.
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A Constructive Path Forward

High-Impact Practices Span the Divide Between Extremes

Fortunately, much of what colleges are already doing, or are interested in doing, falls into the fertile
common ground between professional and intellectual development. This includes things like active
experiential learning, restructured general education, global and community engagement, and
undergraduate research. Not only do these kinds of programs help prepare students for
post-graduation success, but they also engage faculty in the kinds of activities they are already excited
about, or are already doing without acknowledging the presence of career readiness components.

Collelge_slgolulld tt)e a; A Surprisingly Fertile C?IIege:, si_woyld focus
purely intellec ua” Common Ground only on training }
experience students for jobs

« Active, experiential, and
project-based learning

» Articulating translatable
learning outcomes

» Aligning personal and
career goals

» Rethinking general education
» Encouraging life-long learning

* Global and community
engagement

« Innovation and
entrepreneurship

» Undergraduate research

The involvement of students in rich and meaningful educational activities is what keeps
students making progress toward the degree, and it is what produces the outcomes that
we associate with a college degree. But trying to distill the infinitely varied outcomes down
to a list or a test, for accountability purposes, is a formula that, rather than improving
education, more likely undermines the quality of the educational activities themselves.”

Robert Shireman, The Century Foundation

This set of activities can be readily integrated into the college experience in a way that does not
damage the traditional academic value of higher education. Instead, these activities can support and
enhance traditional academic programming, improve measures of student success like retention and
graduation rates, and prepare students for well-aligned careers post-graduation.

These efforts also reflect an opportunity to more effectively articulate the contribution of higher
education to concrete student outcomes. As higher education policy expert Robert Shireman notes,
any effort to distill those outcomes to a simplistic examination is likely to miss much of what makes
graduates successful. It is incumbent upon college and university leaders to reclaim the conversation
about how high-impact learning experiences measurably deliver a positive return for students,
parents, and funders.

Sources: Shireman R, “The Real Value of What Students Do
in College,” The Century Foundation, February 25, 2016,
https://tcf.org/content/report/the-real-value-of-what-

students-do-in-college/; EAB interviews and analysis.
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A New Prerequisite for Winning Parents Over

The Rise of Outcomes Marketing

Case in Point: American University’s ‘We Know Success’ Portal

Improving the quality of an institution’s career outcomes is increasingly important, not simply out of
obligation to graduates, but also as a tool in an institution’s marketing repertoire. Students, and especially
their parents, shop for institutions and especially majors based on career outcomes. While many
institutions share some kind of career outcomes data with current and prospective students, American
University’s "We Know Success” website shares a broad set of detailed information at the department level.

For AU | Undergraduates ¥ |with a degree in | History ¥ | in the | College of Arts and Sciences ¥

Not just basic outcomes... ...how much they make...

029, I 1

Working, Grad PR PR 1 Other

e o 0 0 0 o

Less than $20K (17%)
$20-$30K (22%)

> 3 © oo $30K-$40K (44%)
School or Both - ATATRTRTATA

$40K-$50K (11%)

TTrerere celting [ So0K-sE0K (0%)

)
Employment More than $60K (6%)

...but where they went... ...and what they did to get there
(0] Participated in (0] Took Advantage of
° 74 0 an Internship 53 /0 Study Abroad
41% 33% i
24% 21% Top Internships For Credit Top Study Abroad Locations
i« National Museum of « United Kingdom
American History « Spain
Working Working Working Attending i« US Department of State . China
For-Profit Non-Profit Government Grad School i
+ US Holocaust « Belgium
: Memorial Museum Chile
| Employers ¥ | | Grad Schools ¥ | i« American University i
i . » View Map
* Bonhams Auction House
» More

The website includes information on the kind of post-graduation outcomes students pursue in each
department, as well as data on salary, and the most common graduate schools and employers. They
also include information on the kinds of experiential learning opportunities students in each major
pursue, including the type of opportunity and the host or location.

This data can have a significant impact on the way families select institutions, or the way that
students path into specific majors. Sharing it publicly can also have an impact on the way
departments frame their disciplines when engaging with potential students, and could even change
the way they structure their curricula or deliver content.

Sources: “We Know Success,” American University,
www.american.edu/weknowsuccess; EAB interviews and analysis.
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The Train Has Left the Station

New Informational Websites Give Many Campuses an ‘Incomplete’

While higher-priced private institutions move to advertise their own career outcomes and career
development programming, public institutions are increasingly subject to external rankings and
informational resources that paint a less flattering picture. The Indiana Commission for Higher
Education, for example, recently launched the Indiana College Value Index—a web-based outcomes
dashboard for Indiana public colleges and universities. Along with traditional student success metrics,
the dashboard shares both short and long-term salary data.

Other measures include on-time
completion and how well alumni
say the institution prepared
them for post-college life

l

Majors that earn above Employed alumni fulfilled Helped alumni Require work
median salary in current work find first job experience
After 1 After 10 Recent
Campus A 55% 98% ? ? ? N
Indiana N
Commission Campus B 49% 99% 15% 23% N/A N
for Higher
Education
Campus C 46% 100% ? ? ? Y
Campus D 43% 100% ? ? ? N
Longitudinal measures reveal Visibility of state dashboard
disparities between short-term emphasizes need for more
and long-term salary outcomes data collection

The dashboard also shares short and long-term career fulfillment metrics, as well as the percentage of
students who felt aided by their institutions during their first job search. Alarmingly, very few
institutions have data on these measures, leaving prospective students and their parents with salary
data alone when trying to measure the career prospects they can expect from a specific institution.
This kind of limited and incomplete data, shared broadly, makes it easier than ever for prospective
students to make poor decisions about institutional fit.

Public colleges and universities will need to respond quickly by collecting and marketing their student
outcomes in a way that captures their desired narrative.

Sources: “Indiana College Value Index,” Indiana
Commission for Higher Education,
http://www.learnmoreindiana.org/indiana-college-
value-index/; EAB interviews and analysis.

©2018 EAB Global, Inc. e All Rights Reserved ¢ 36066 15 eab.com


http://www.learnmoreindiana.org/indiana-college-value-index/

Where the Smart Money Is Going

A Whole Industry of Start-Ups Focus on Career Exploration

Demand for career exploration and development opportunities has not escaped the notice of venture
capital and vendors are emerging to meet this demand. Many of these vendors are focused on quickly
developing high-demand skills like computer programming. Others are beginning to replace some of
the services typically provided by career development offices, including best-fit career matching and
student-recruiter networking. In 2016, the professional networking website LinkedIn produced a
student-oriented app that functions like the dating application Tinder—allowing prospective students
to easily shop for institutions and majors based on graduate career outcomes and the companies that
hire most frequently from those institutions.

Experiential Education in a Box

%

EXPERIENCE
INSTITUTE

Yearlong program with
12 mini-apprenticeships
at high-growth startups

scHoo

Students code games
and apps in summer
bootcamp program

Pipeline from Training to Workforce

galvanize

Offers data and coding
immersives at incubator
sites; grads find work at
incubator companies

‘||lll///
REVATURE

Intensive IT and coding
training; Revature
contracts out graduates
to Fortune 500 clients

Student-Focused Job Placement Apps

handshake

Mobile app connects
students and recruiters

70+ top universities
in network

Linked [

New student app
identifies career fits
by major, companies
where graduates go
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Swipe Left
LinkedIn’s About-Face

See the companies that
hire from your school.

Launched university rankings based on
career outcomes in 2014, discontinued 2016

Student app introduced April 2016 with
Tinder-like design and curated suggestions:

— Career paths and job postings based on
education and interests

— Profiles of companies hiring from school

— Alumni with similar background and
career interests

Sources: Experience Institute, www.expinstitute.com; Make School, www.makeschool.com;
Galvanize, www.galvanize.com; Revature, www.revature.com; Handshake,
www.joinhandshake.com; “Introducing the LinkedIn Students App: Helping Soon-to-Be College
Graduates Conquer Their Job Search,” LinkedIn, April 18, 2016,
https://blog.linkedin.com/2016/04/18/introducing-the-linkedin-students-app--helping-soon-to-
be-colleg; “LinkedIn’s newest app helps college grads find jobs,” VentureBeat, April 17, 2016,
https://venturebeat.com/2016/04/17/linkedins-newest-app-helps-college-grads-find-a-job/.
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Too Little, Too Late

Central Career Services Approach Won’t Be Enough

An innovative approach to traditional career services offices might seem like the answer, but
many large and well-known units have often depended on massive influxes of donor resources
allowing for highly focused and expensive programming for students. Most career services offices
are not so fortunate—boasting around 4 staff members, a non-personnel operating budget of
$30,000 and a 1:6,000 counselor to student ratio at large institutions. It is extremely difficult for
such under-resourced offices to provide high-impact opportunities for all students.

(15

Innovative Career
Office Programming...

Advances in technology and
new approaches to student
and alumni engagement have
enhanced the impact of
Career Services

...But Only Reaching a Small
Population of Students

» Median FTE of 4 staff

* ~$30k non-personnel
operating budget

+ Up to 1:6,000 student-to-
advisor ratio

* Only 1/3 offer for-credit
career development classes

(/)
2,
%.

Growing Focus on
Internship Placement...

Participation, offer, and offer
acceptance rates are at
decade highs, and internships
are now a competitive
pre-requisite in many fields

...But Limited Partner and
Support Capacity

* Many internships are unpaid
and/or non-credit bearing

« Not enough employer
partners to go around,
especially in rural areas

» Skepticism about rigor and
learning outcomes

e

Growth in Experiential
Learning Requirements...

Once a distinctive quirk, more
and more universities (even
large publics) are requiring
hands-on learning experience
to graduate

...But Merely Another Hurdle
Without Broad Investment

» Uneven adoption between
academic and pre-professional
disciplines

» Access and time-to-degree
concerns for at-risk students

» Debates over “what counts”
complicate enforcement

Internships present a promising opportunity for career development—especially since internship
conversion rates are at a decade high. Unfortunately internship capacity can be difficult to build
outside of major urban centers. Furthermore, many faculty members, skeptical about the rigor of
internship and co-op opportunities, will never advise students to pursue them, let alone grant credit

for them.

Moving beyond internships to embrace the broader category of experiential learning as a degree
requirement can drive increased participation in career development programming. That said, these
requirements can present a time to degree concern for at-risk students and will in all likelihood
require that departments accept underdeveloped or unsuitable experiential learning opportunities in

fulfillment of the requirement.
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Sources: “Career Services Benchmark Survey 2015-2016,”
NACE, https://www.naceweb.org/store/2016/career-services-
benchmark-survey-2015-2016/; “Internship and Co-op Survey
2016,” NACE, https://www.naceweb.org/store/2016/internship-

co-op-survey-2016/; EAB interviews and analysis.
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A Networked Approach to Ownership

Intentional Blurring of Boundaries Reflects Holistic Student Goals

The solution to the limitations of traditional career services is to move past reliance solely on career
services to drive career development initiatives. Instead institutions should move toward an integrated
approach that incorporates student affairs-style parallel programming and more traditional academic
programming into a student’s career development. This includes restructuring career services to bring it
into closer alignment with academic affairs—13% of career services offices have made this shift in the last
decade. It also necessitates reframing the kinds of services the office can provide, often signaled through
rebranding—something 41% of career services offices have already done.

* Only 55% report to Student 82% of faculty believe it is
-~ Affairs, down from 68% in 2008 “essential” or “very important”
i« 41% have recently changed to prepare students for ... :
their name or rebranded post-graduation employment, :

up from 73% in 2005

Evolving “Parallel” Services Academic and Career
to Meet Student Needs Development Strategy
: Engaging the Academy in
Student Affairs Campus Involvement Experiential Learning
Program Design Deans and Chairs [
-+ Career Services Career Advising
Active Learning Teaching & Learning
Alumni Relations Career Mentoring
Curricular Planning Academic Advising
Enrollment Management Outcomes Marketing
Service-Learning Undergraduate Studies

According to recent surveys of undergraduate teaching faculty by UCLA’s Higher Education Research
Institute, 82% of faculty members believe that it is essential or very important to prepare students for
employment, up from 73% in 2005. But celebrating faculty support for career development is
meaningless without a clarifying their role in the process or supporting their direct involvement in
helping students prepare for life after graduation. Faculty must develop high impact experiential
learning opportunities for students that are integrated into their academic experience, accessible to all
students, and enhance student success.

Sources: “Career Services Offices: Office Structure and Organizational Design,” NACE, April 6, 2016,
https://www.naceweb.org/career-development/organizational-structure/career-services-offices-office-
structure-and-organizational-division/; Eagan K, Stolzenberg E, et. al, “Undergraduate Teaching
Faculty: The 2013-2013 HERI Faculty Survey,” HERI, 2014,
https://www.heri.ucla.edu/monographs/HERI-FAC2014-monograph.pdf; Lindholm J, Szelenyi K, et. al,
“The American College Teacher: National Norms for the 2004-2005 HERI Faculty Survey,” HERI, 2005,
https://www.heri.ucla.edu/PDFs/pubs/FAC/Norms/Monographs/TheAmericanCollegeTeacher2004T0200
5.pdf; “2014 National Professionalism Survey, Career Development Report,” Center for Professional
Excellence at York College of Pennsylvania, 2014, https://www.ycp.edu/media/york-website/cpe/2014-
National-Professionalism-Survey---Career-Development-Report.pdf; EAB interviews and analysis.
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Integrating Academic and Career Development

Strategies to Scale Experiential Learning and Reflection Across the Curriculum

The core findings of our research are organized around a broad challenge: enhancing the professional
development impact of programming that already exists on campus. This includes supporting students
as they select and reflect on the curricular and cocurricular programming that best aligns with their
professional goals. It also includes developing new or modifying existing elements of the core
curriculum to address specific professional development needs.

Enhance the Market Value of the College Experience

How can we help students make
more informed choices early in
their academic careers?

How can we ensure that our
students can articulate what
they‘ve learned?

How can we extend skill
development opportunities
beyond pre-professional majors?
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Equipping Students to Proactively Align Curricular
and Cocurricular Plans with Personal Goals

Encouraging Ongoing Reflection and Narration

Augmenting the Core Curriculum to
Address Skill and Experience Gaps

Source: EAB interviews and analysis.
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_ Enhance the Market Value of the College Experience

@ EAB

Equip Students to Align
Curricular and Cocurricular
Plans with Personal Goals

» Practice 1: Cocurricular Planning Tool

» Practice 2: Point-Based Engagement Incentives
» Practice 3: Proactive Major Alignment Pathing

» Practice 4: Hybrid Intake Advising

» Practice 5: Industry-Based Career Coaches

» Practice 6: First-Year Field Exposure
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Practice 1: Cocurricular Planning Tool

Beyond the Degree Plan

Adding Cocurricular Goals to Traditional Four-Year Major Maps

The first step toward career alignment is the selection of a well-alighed major. Despite the weight
imparted upon this decision by advisors, academic departments, and the institution as a whole,
undergraduates struggle to make well-informed, thoughtful decisions about both academic and
professional trajectory pathing. Queen’s University in Ontario, Canada supports undergraduates in the
College of Arts and Sciences during major selection and the pathway planning process with visually
compelling, holistic major maps.

Year-by-year path Third-year co-op Career ideas in
through curricular, recommended diverse fields
2015-2016 cocurricular options for all students

Histo I'Y masormap

, MEDIAL MINOR) | BACH ) | BACHELOR OF SCIENCE

\

4TH OR FINAL YEAR

1ST YEAR 2ND YEAR 3RD ORFINAL YEAR

Where could | go
o HST 120 T 12245 240r 5125, Youmus ke fou s - souws. after graduation?

seethe Upperlevel
seminar (HIST 333-499)in fourth year.

Archaeology
Archival science

Business administration and
management

Campaign organization

a

1 take ENGL 100 and one of LATN 110, R : seminar (HIST 333-499) n third year.
ARAB 100, ‘The department recommends you take at least two

200llvel lecture courses in second year, in addition to

the seminar.

GET RELEVANT
EXPERIENCE

jobs by or
Career Services about work through SWEP or Work:

‘opportunities related to careers of interest. Community development

Counselling
in oo
with voluntering,clubs,or internships ~check out £thics
the Career help. Event
fundraising

Genealogical research

CONSIDER A 12-16 MONTH QUIP INTERNSHIP

GET CONNECTED »
Volunteer on Insurance
COMMUNITY Herit ada dian His-
International development
topicsofnterest n History. Journalism
Law
Library science
Management consulting
Mark d marketing
3broad. Apply in s Intercultural Compe- research
g cross-cultural experience. | January fora 3rd year exchange through your faculy's | ing you ency Cert
International Offce ideaste regulations. M .
Spesktoa QU Ived in their pro- events. useum curator
grams,event unit interested take y courses (ST 273
and HIST 287)at the BISC casle in England. can spesk with an intemationsl Student Advior, Policy analyst
Public administration
Publishing
Start focusing on areas of interest o make plansfor Social work
options intheC: has Top Careersfor | requirements fo caree . If needed, pre- othe with Technical writing
from Career Services. For jobs appl . ,
ca g or by finding and connecting with and get help thinking about grad school from Career fourlsm and travel
| in. Services Urban and regional planning
spplyingtogndschoolinontaria. | wanna
Caution: This map ¥ The activities,resources,
restricted tothem and you don' have o alow this xad] imeline. Every person including you will find their own unique paththroughthele degree at Queanis and beyond eers.queensu.ca/majormaps html for the online version with links!
O O experie d dap e e d gate d
e e-lea s 00 e reso o

Major maps are not an entirely novel idea, but the Queen’s University major maps possess a set of
features that make them more useful for students as they consider their long-term professional
ambitions. The map alerts students to both curricular and cocurricular programming, ensuring that
they are aware of both academic and parallel non-academic enrichment opportunities. The four-year
structure normalizes participation in a diverse assortment of programming at specific times, including
an internship between a student’s third and fourth year.

The major maps also communicate a diverse set of potential career outcomes for each major, not to
promote major selection based on a specific career outcome, but to communicate to undergraduates
the broad scope of potential career outcomes that are well-aligned with each major.

Sources: “Major Maps,” Queen’s University, http://careers.queensu.ca/students/wondering-
about-career-options/major-maps-2015; EAB interviews and analysis.
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Practice 1: Cocurricular Planning Tool (cont.)

Emphasize High-Demand Skills

Integrated Maps Emphasize the Value of Experiential Learning

Queen’s University’s major maps are the product of a collaborative effort between career services, the
academic units, and students. Beyond identifying the right curricular and cocurricular programming to
populate the template, faculty members articulated a set of skills gained through study in each major.
Many of the skills are common to multiple programs, limiting faculty labor to the generation of a few
discipline specific skills. These skills are presented alongside a list of skills in high demand by
employers, reenforcing the professional development opportunities inherent in every major.

» Maps developed by Career Emphasis on skill-
22229 Services, Faculties and building potential of :@
i Departments, Students clubs and activities )
» Revised annually J Ql*_l‘ew.v}:}m

Getting what you need to succeed in the workplace

v

WHAT DO HOWDOIGETTHE  WHATCANILEARN STUDYING
EMPLOYERSWANT?  SKILLS | NEED? HISTORY AT QUEEN'S?

It the
Canadian Councilof Chief 2
EBecutives the top & shills
scught by employers were

1 Pecple stille

Summary of °| -

in-demand skills e vt o

S Leadership sills Experience section of this
6 Indusiry-spectic oy
Knowledge

o——— List of skills gained
in the specific major

65K* 95% 89%

Views in the Of surveyed students agreed that Of surveyed students agreed that
first year the maps help them understand the major maps help them be
the skills and careers associated more aware of experiential
with programs learning opportunities

Undergraduates at Queen’s University review multiple maps during advising meetings and are
encouraged to use them as a model for completing a blank template map when selecting their
major. In addition, major map-guided academic planning supports stronger major-career alignment
by helping students to better understand the career opportunities and professional skills associated
with each academic program. It also enhances student awareness of the experiential learning
opportunities that are available and are well-aligned with each major.

Sources: “Major Maps,” Queen’s University, http://careers.queensu.ca/students/wondering-
about-career-options/major-maps-2015; EAB interviews and analysis.
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Practice 2: Point-Based Engagement Incentives

From Passive Guide to Active Exercise

Incentives Encourage Student Action on Major Map Recommendations

Structured curricular planning is inherently motivating for students because academic credits incentivize
full participation. However, linking academic credits to cocurricular programming can be controversial,
especially among faculty members, despite the academic value of the programming itself. The
University of Tennessee at Chattanooga (UTC) uses a point-based, non-credit incentive system to
promote persistent, long-term engagement with experiential learning and career development.

e UNIVERSITYof TENNESSEE

CHATTANOOGA Think“Achieve Near- and Long-

Term Incentives

My Major Map Beyond the Classroom 2 +
History, Year 2 O points per term

Experiential Learning- * Priority registration
Designated Course » Celebratory dinner

» Semester award

Courses
History 204 (EL)

Job Experience

Shadow a lawyer
at the ACLU

Non-academic Credit

Bearing Experience 1 20+
points total

+ Recognition at graduation
» Designation on transcript
» Special banquet

Community

Judge high school
poster fair

Community Event

Global

Attend study abroad
info session

Campus Event

Results

Campus Event 1 , 143

1 Additional hours of student-
initiated! experiential learning
Activities and point values tracked in projects in 2013-14
cocurricular transcript accessible through SIS

Career Preparation

Attend interview
prep session

0000

Undergraduates receive points for participation in different kinds of experiential learning and career
development programming. Point values vary based on the impact and time demands of each
activity—with more involved activities, such as an experiential learning course, earning 20 points
while a low-impact activity like a study abroad informational session earns a student two points. The
reward structure is two-tiered, with near and long-term incentives promoting engagement throughout
a student’s time with UTC. The program increased 4-year participation in structured experiential
learning at UTC, and even produced 1,143 additional hours of student-initiated experiential learning.

Sources: “ThinkAchieve: Creating Connections,” The University of Tennessee
Chattanooga, https://www.utc.edu/think-achieve; EAB interviews and analysis.
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Practice 3: Proactive Major Alignment Pathing

Put Career Exploration First, Not Last

Equip Advisors with Student Interest Data for Proactive Pathing

Providing undergraduates with timely, high-quality information about major and career options early
in their academic careers is critical to preventing poor decisions and late-stage program changes as
they get closer to graduation. Below we have combined two institutional practices—a pre-application
career interest survey administered by Florida International University and an orientation-hosted
major selection model employed by Purdue University—to illustrate how a pre-matriculation career
alignment conversation might look in practice.

Pre-application Survey Links Survey Results Enable Major Fit
Personal Interests to Career Fields Discussions at Orientation

PURDUE Advising Guide

UNIVERSITY Recommendations
Which of these activities Good Major/ * Recommend courses
interests you the most? » Interest Fit » Discuss cocurricular,
« Leading a team experiential options

» Managing a budget
» Designing a website

Management IS 90% Major/ * Revisit major choice
Marketing I 75% » Interest motivations
Education HEEEEEEN 60% Mismatch - Discuss alternatives

» Introduce academic
support options

A structured advising conversation about major and career alignment is a useful exercise, even for
students who already have strong alignment between the two. In these cases advisors can direct
students to the specific curricular and cocurricular opportunities that best fit their interests and
ambitions. For those students with weak alignment advisors can support students as they select
alternative majors or professional ambitions. They can also help students develop atypical curricular
and cocurricular paths that link mismatched majors and careers (e.g., a creative writing major with
business-oriented ambitions participating in a banking internship).

Sources: Trusty J, “Study of Outcomes Associated with Use of the
Kuder® Career Search with Person Match at a Public Research
University in Greater Miami, Florida,” Kuder, Inc., June 27, 2014,
http://www.kuder.com/wp-content/uploads/2014/07/Outcomes-
Associated-with-Use-of-KCS-FL.pdf; EAB interviews and analysis.
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It Takes a Village

Visualizing a Cross-Functional Advising Model

Integrating career development into a broader student success framework necessitates a career
advising structure that more closely mirrors the robust set of advising and mentoring services colleges
and universities provide to students as they navigate their academic experience. Like academic
advising, career advising requires that undergraduates seek out the answers to a series of questions
that vary in both complexity and the degree of specialized knowledge required to develop an answer.
Supporting students through this process requires knowledgeable career advisors, but also access to
alumni and industry experts, and a set of self-service resources for more basic tasks and questions.

k5 Academic/Career Industry Expert/
A Advisor Faculty Member
“1 need to “What technologies
pick a major" do I need to know?”
. “Where should I seek “Which companies are
2 an internship?” currently growing?”
(V)
]
S . . .
S What is a typical
alumni career path?”
“What is the average
day like in that job?”
Alumni [%}
Specialization
Source: EAB interviews and analysis.
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Practice 4: Hybrid Intake Advising

Bridge the Structural Divide

Three Steps Toward a Hybrid Advising Model

Academic advising—particularly when professionally staffed and focused on students’ first year of
courses—should be much more closely integrated with career advising, and even merged when
possible. Bringing the two services into closer alignment promotes the development of shared
programming and resources. It also ensures that academic planning decisions help inform and inflect
career advising, and vice versa. This kind of alignment can emerge organically if the two advising
units are co-located, or can be directed from above through explicit and structured collaboration.

\ + Cross-train intake
\X/ advising staff in academic
AGNES SCOTT and career support
“One-stop shop”
9 Collaborate for students

N UNIVERSITY
OF WYOMING

o Co-locate

* House advising alongside
career counseling

» Increased visibility and
easier referrals

=2
Qo
~
Q
s
s
n
Q
]
.
o
(1)
Q

James Madison University circumvented the need for structured collaboration by merging the
academic advising and career counseling functions on their campus. Insufficient advising capacity to
meet the needs of an unusually large incoming class precipitated the merger, but an ancillary benefit
has been a clearer alignment between career and academic pathing support for students. The merged
advising office ensures that student career interests are fully integrated into academic advising, and it
eliminates the need for, and potential drop-off during, a cross-advising referral process.

Sources: “SUMMIT Board of Advisors,” Agnes Scott College,
https://www.agnesscott.edu/summit/board-of-advisors.html; “CAP
Liaisons to Majors,” James Madison University Career and
Academic Planning, http://www.jmu.edu/cap/about/liaisons.shtml;
“Center for Advising and Career Services,” University of Wyoming,
http://www.uwyo.edu/cacs/; EAB interviews and analysis.
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Practice 4: Hybrid Intake Advising (cont.)

Under One Roof

Cross-Functional Support Center Streamlines Student Experience

Clark University, a liberal arts-focused institution in Worcester, Massachusetts, has unified multiple
student success-oriented support units under a single director in their LEEP! Center, who reports to
an Associate Vice Provost within academic affairs. While merging academic and career advising,
writing support, study abroad services, entrepreneurship support, and community engagement
within one central office is rarely feasible at large, comprehensive institutions, we believe that Clark’s
model will (and should) become more common among smaller, undergraduate-focused institutions in

the years to come.

Advising

Entrepre-

Associate
Vice Provost

-
-

LEEP Director

neurship

\ , N

/7 N
N I Student \I
S \ Life

LOO®

Liberal Education & Effective Practice

Center

Community
Engagement

CLARK

UNIVERSITY

-~
-~

Writing
Center

Study

I

1
Abroad :
1

Implicit cross-

training capability

-
-~ -

A desire to reduce labor costs through shared services prompted the creation of the center, along with
a desire to bring Clark’s student success framework into closer alignment with their newly revised
curriculum. Launching the LEEP Center demanded significant cross-training for many unit-specific
staff—all of whom now serve as LEEP advisors responsible for many different aspects of student
support and success. The cross-functional support center has improved the student advising
experience—the LEEP Center supports 11,000 student interactions per year, of which 60% are

substantial advising interactions.

Perhaps the most important benefit of this new structure is the narrative consistency of each advising
interaction, for both staff and students. The academic mission and central themes of the institution
are revisited and reaffirmed in each conversation, as students plan a wide variety of experiences with

the LEEP objectives in mind.

1) Liberal Education and Effective Practice.
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Sources: “Liberal Education & Effective Practice,” Clark University,
http://www2.clarku.edu/leep/; EAB interviews and analysis.
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Practice 5: Industry-Based Career Coaches

Provide Industry-Specific Guidance

George Mason University’s Industry Advisor Model

Providing high-quality career counseling to undergraduates demands a level of industry-specific
expertise that few institutions have in any great abundance outside of their alumni network. In an
effort to enhance the quality of career counseling many institutions house them within colleges or
clusters of similar academic departments, allowing the counselors to learn the specific needs of
students in those programs and the industries with which they readily align. George Mason University
has instead built its career advising model around clusters of similar industries.

o Employer Focus
* Role includes relationship-building with local employers

» Coordinates campus visits and events

Industry Experience

John Connington? » Several have previous entry-level HR experience

Manager, Industry « Familiar with hiring practices and industry trends

Advising and
Employer Development Student Preparation
» Works with students interested in specific industries
» Helps students tailor job search to industry norms
« Consulting » Healthcare + Construction + Criminal Justice » Education » Advertising
« Consumer « Sciences » Engineering « Government » Hospitality * Arts
Products « Technology « Law - Tourism « Entertainment
+ Finance - Transportation « Human + Marketing
» Real Estate Services . Media
+ Retail » Non-Profit « PR

» Sports
* Recreation

Many of the counselors are hired with entry-level HR experience in their assigned industry cluster. This
experience allows them to provide students with up-to-date information on how to best prepare for specific
kinds of entry-level careers.

By pulling the career advising structure out of the academic disciplines George Mason weakens the
problematic link between specific academic programs and careers. This ensures that students have a
clearer sense of the broad scope of career opportunities available to majors in traditional academic fields.

Sources: “University Career Services: About Us,” George Mason University,
1) Pseudonym. https://careers.gmu.edu/about/index.cfm; EAB interviews and analysis.
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Practice 6: First-Year Field Exposure

Exploring by Doing

Early Opportunities for Application Allow Students to Test Long-Term Goals

Even structured advising can still result in misalignment between a student’s intended program of
study and their interests and career goals. This can be corrected late in a student’s academic
experience, but on occasion shifting trajectories can present students with set of very serious
challenges that will increase time to degree, decrease persistence rates, and require the assumption
of additional cost and student debt. Institutions should mitigate this risk by allowing students to test
their assumptions about career alignment early during their first two years in college.

AL

A Brief Glimpse

Typical:
Class field trip to a company
or research laboratory

A 4

Best Practice:

“Scientist for a day”:
hands-on field experience

PAN
WESTERN
Viking Launch
* Weeklong early start

» Students visit a research
site and conduct a brief
service-learning project

&

Structured Exploration

Typical:
Lunch with alumni or
departmental panel session

A 4

Best Practice:
First-year job shadowing
with alumni host

Externship Program
» Off-campus job shadow

» Students typically
complete during
first-year spring break

S

Intensive Experience

Typical:

Traditional internship—but not
until third or fourth year

¥

Best Practice:

Winter internship preceded
by thorough prep course

ENDICOTT

COLLEGE

Internship 100

« 120-hour, 2-credit internship
during January of first year

* Prep course covers
professionalism and
intern expectations

While many institutions offer brief opportunities for students to test their career plans during first and
second year, typical programming often lacks structured reflection or rigorous learning outcomes. The
most obvious answer is to match these students with internships in their first or second year, but
students typically lack the experience to effectively participate in this kind of programming early in
their academic career. Western Washington University and the University of Chicago provide students
with the opportunity for highly structured job shadowing experiences during a student’s first year.

Endicott College is committed to providing its students with an internship experience during their first
year. This first-year internship is typically shorter and less demanding than a traditional off-campus
placement, but still demands a level of professional development uncommon to freshmen students.
Endicott addresses this concern with an internship prep course designed to ensure that their students
are well-equipped to maximized the value of their short internship.

©2018 EAB Global, Inc. e All Rights Reserved ¢ 36066

Sources: “Viking Launch,” Western Washington University,
http://www.wwu.edu/ee/youth/v_launch/bellingham.shtml; “Alumni Board of Governors

Externship Program,” University of Chicago, https://careeradvancement.uchicago.edu/jobs-

internships-research/alumni-board-of-governors-externship; “Internship Program,” Endicott

College, htt
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://www.endicott.edu/Internship-Program.aspx; EAB interviews and analysis.
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‘Tell Me Why You’re Qualified’

Why an Academic Transcript Rarely Translates to a Resume

While the bachelor's degree continues to serve as the clearest indication to employers that a graduate
has the skills and experiences required to succeed in many entry-level positions, the link between a
college degree and job readiness is weaker now than it has ever been—especially in majors and
programs that are not explicitly professionally oriented. Hiring managers often lack the information or
time necessary to develop a deep understanding of how the curricular and cocurricular elements of a
graduate’s college experience prepare them for the demands of a specific job opening.

“I gotan A
in chemistry.”

“I spent a semester

K

in Paris. It was fun

Individual
?? Courses
Experiential
Learning
| \
1 \
22\
TN “I have a
\ bachelor’s degree.”
\
“I completed my \« E::}ene‘l:'_al
” ucation
core courses. 2 College
_______ Degree

The burden of translating the college experience from the language of education into the language
of the workplace increasingly falls on graduates. These students—often well-prepared for
post-graduation careers—are ill-equipped to articulate the value of their experiences beyond a list
of courses and content. Many graduates fundamentally struggle to communicate to prospective
employers the skills they developed while in college or how these skills meet the demands of
specific careers. In short, graduates need to transition from "I took” and “I learned” statements
towards "I did and I can do” assertions.

Source: EAB interviews and analysis.
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Practice 7: Experience-Spanning Reflection Exercises

When Preparation Meets Opportunity

Three Steps to Add Academic Rigor to Cocurricular Experiences

It is not entirely surprising that students struggle to explain their college experience to employers—
their resume or first job interview is typically the first time they are asked to do so. Institutions can
help students prepare to articulate the value of their education—both academic and professional—to
employers by incorporating a structured, three-stage reflection process into cocurricular activities.
Typically these kinds of reflective exercises take place once during a student’s experience, and with
little structure or oversight. The most progressive institutions have built pre-experience, during-
experience, and post-experience reflection exercises into cocurricular opportunities in a way that
prepares students to communicate the value of their education to a wide variety of stakeholders.

Before Experience

During Experience

After Experience ———»

Q
&
5 X X X
o
s No preparation, or basic No continuous reflection, or Brief essay, required
3 orientation covering logistics an activity journal with little largely as a formality
Q guidance or oversight
>
~
& Online "mini-MOOC” Students complete Z e Students complete
Portland focused on NACE guided inquiries with M‘\SN assessment with
.St competencies Northeastern - facUlty advisor employers
oY throughout co-op
Q
b
9
& Pre-internship career ( Students take an Co-op employers
a comecnevr WOrkshop series e online portfolio Drexel evaluate student
7] o development course self-reflection pieces
X concurrent with co-op
Co-op prep course on koot Faculty engage in Post-work learning
professional skills site-visits with 4 outcomes discussion
Northeastern community partners northeastern - With cO-op employer
University University

Sources: “Cooperative Education Program,” Antioch College, http://www.antiochcollege.edu/academics/co-
op_program; “Cooperative Education and Career Development,” Northeastern University,
http://www.northeastern.edu/coop/; “Endicott College Internship Program Site Supervisor Handbook,” Endicott
College, file:///C:/Users/BarnesD/Downloads/InternSupervisor WEB 14%20(3).pdf; “Funded Internship Program,”

Connecticut College, https://www.conncoll.edu/career/funded-internship-program/; “Receiving Internship Credit,”
George Mason University, http://integrative.gmu.edu/current-students/internships; “Student Success,” Portland
State University, http://www.pdx.edu/student-success/; EAB interviews and analysis.
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Practice 8: Thematic Core Curriculum Pathways

Build a Narrative Around General Education

From Mere Exposure to Meaningful Experience

Articulating the value of general education presents a serious challenge to undergraduates. While
affording students the opportunity to explore academic opportunities is valuable, without structure to
support this exploration students end up selecting courses based on convenient times or the
opportunity take classes with friends.

This presents a lost opportunity, as many students enter as freshmen with mission oriented interests,
but lack the forethought to plan around these goals and interests. Northern Illinois University and
Virginia Tech help students bridge this planning gap by structuring their general education
requirements around broad themes instead of unstructured exploration.

"I want a college degree so that one day I can work to
solve environmental sustainability problems and help
people in developing countries get clean water.”

I]'_'[l irgini
Ef[l Northern Illinois v I'ﬂ]l[[ﬁ Tech
@ University 3

Typical Practice General Education Themes Experiential Pathways

Transcript Transcript Transcript

 Scientific Journalism Scientific Journalism
» Water Chemistry

+ Biology of Sustainability

» English Composition

* General Chemistry

» Biology of Sustainability

Water Chemistry
Biology of Sustainability
Natural Resources in Society

Environmental Internship
at Water for People

» Intro. to Anthropology

* Environmental Studies 1

» Natural Resources in Society
Theme: Sustainability

"I took some courses in
different topics and
learned about the majors

"I learned how I can combine
Skills across disciplines to
research solutions to global

"I did research during my
internship that put my
knowledge into action,

and tested a new water
purification method.”

I could study.” resource shortages.”

Typical general education requirements are narrated as a list of courses. NIU clusters general
education requirements around a set of mission-oriented themes like sustainability. By imposing a
narrative on the general education sequence students have an easier time narrating to employers the
value of their experience in a coherent way.

Virginia Tech has further enhanced the value of general education by allowing students to structure
their general education around a theme and to complete, with faculty support and supervision, some
of their general education requirements with an experiential learning opportunity. This ensures that
general education at Virginia Tech is as focused on content knowledge as it is on testing that
knowledge in application—shrinking the gap between general education coursework and
professionally-oriented skills.

Sources: “Pathways to General Education,” Virginia Tech,
http://www.pathways.prov.vt.edu/; “PLUS,” Northern Illinois
University, http://niu.edu/plus/; EAB interviews and analysis.
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Practice 9: Vocational Alignment Capstone

Designing Your Life

The Stanford Design School’s Approach to Post-graduation Planning

Even in cases where students are intrinsically motivated to think intentionally about their college
experience and personal ambitions they can still struggle to understand how these experiences will
impact their post-graduation trajectory. Stanford University helps its students, many of whom tend
towards goal-oriented academic pathing, to reflect on how their experience at Stanford will impact
their future through a very popular course called Designing Your Life.

Stanford
University

ME104B - Designing Your Life
* Launched in Spring 2010

» Uses design thinking to help students reflect on
their time at Stanford and plan their *Odyssey 50 O/
Years”"—the 3-5 years following graduation 0

of Stanford undergraduates

* 2 units .
enroll in the course

+ Pass/Fail

+ 10 weeks

* Open to juniors and seniors

» Taught by faculty from the School of Design

The ten-week, two-unit course enrolls juniors and seniors, who take the course pass/fail. It is taught by
faculty members from the Stanford School of Design, who walk students through a set of reflection
exercises based on design thinking. These exercises help students reflect on their time at Stanford and
identify those themes that emerged organically within their curricular and cocurricular activities. Those
themes with which the students feel the strongest affinity or alignment are then used as the foundation
for a series of planning exercises focused on the mapping student’s "Odyssey Years”"—the 3-5 years post
graduation during which graduates are expected to explore many different opportunities in an effort to
identify the career path that is best aligned to their personal mission and goals.

Sources: “Designing Your Life,” Stanford Design Program,
http://web.stanford.edu/class/me104b/cgi-bin; EAB interviews and analysis.
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Practice 10: Syllabus Competency Matching

A Light (but Critical) Lift for Faculty

Identify Transferable Skills in Existing Curricula

Many of the soft skills that employers look for in entry-level employees are developed through the
activities that make up traditional coursework. Unfortunately, students struggle to identify the broad
competency crossing skills developed in typical course assignments and activities. Few students
discuss their coursework in a skills-oriented vocabulary. Memorial University helps its students to
develop a skills-oriented vocabulary by requiring faculty to articulate the skills developed by each

course activity on their syllabi.

Sample Syllabus - English 111 UNIVERSITY
Presentation — 30% Competencies Developed
Students will form groups and by Deans, Faculty, and
present on a course topic. Administrators

O Working within the
Portfolio - 30% dynamic of a group
Students keep a journal to record O Research skills
reading, reflections, and experiences. O Oral presentation skills
Class Participation - 10% d Leécl:lershlp Sk'”s_ _
Students are expected to attend, be = gale'tzr;?ngork within a
prepared, and actively participate.

Q Critical thinking skills

Final Exam - 25%

Written exam taken in class at the No course redesign necessary;
end of the semester. faculty map existing lessons to

professional competencies

Memorial U found that employers were more likely to interview students who
discuss coursework in terms of competencies than subject matter or academic field.

A committee of deans, faculty members, and administrators at Memorial University developed a list of
general skills that students develop during their coursework and faculty map these skills to specific
assignments on their syllabus. The initiative required little faculty effort and did not require any
course redesign—simply a clearer articulation of the skills faculty members already believe students
develop in their courses assignment by assignment.

The new skills-based outcomes have a measurable effect on student job searching behavior. During
an on campus job fair students who used the new outcomes to discuss their coursework with potential
employers were more likely to receive requests for follow-up interviews than students who discussed
their coursework in terms of content knowledge.

Sources: Joy R, Shea R, et. al, “"Advancing Career Integrated
Learning at Memorial,” Lecture, Cannexus, http://cannexus.ca/wp-
content/uploads/2014/04/advancing-career-integrated-learning-at-
memorial.ppt, 2013; EAB interviews and analysis.
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Practice 11: Student-Facing Reflection Tools

Not Disruptive, but Still Constructive

New Credentialing Tools Best Leveraged to Inform, Not Replace, Resumes

When attempting to help students better articulate the value of their college experience to employers,
it can be tempting to blame the traditional job application process for its inability to capture the
professional value of a college education. This impulse motivates many institutions to look to
potentially disruptive credentialing formats as a method to overcome the limitations of the traditional
resume—especially cocurricular transcripts, e-portfolios, and badges. Unfortunately most hiring
managers are unfamiliar with these resume alternatives and rarely display interest in reviewing
documents outside of a traditional resume.

Student Activities, Experiential Learning, and Coursework
L L LR L L L LRI L L L LLELLLLLCELRIILL Reflection ‘............................................................E

E-Portfolio Badges

Cocurricular Transcript

@

ELON

UNIVERSITY

PURDUE [

UNIVERSITY

PASSPORT
-

Florida State
University

* Records participation in
cocurricular activities

» Maps activities to types
of experiential learning

» Repository of student
coursework and projects

« Student-facing portfolio
includes reflection piece

» Visual representation of
verified mastery of skills

» Two applications: one
sets up challenges to

(e.g. service-learning) for each artifact earn badges; one allows

* Memory aid for students  Links coursework to faculty to create badges

in writing resumes specific professional » Platform to display app’s
competencies and Mozilla’s badges

:- ------------------------------------------------------------ Reflection \------------------------------------------------------------E
\ g

Resume

73% of HR managers
unfamiliar with
e-portfolios; 93% want

to see student’s resume

That said, these resume alternatives do present opportunities to guide students through meaningful
reflection. Cocurricular transcripts can help students identify the outside-of-the-classroom
experiences that will be valuable to employers, and badges can support students as they identify the
skills they have mastered.

E-portfolios present the most significant opportunity for guided student reflection. Compiling an
e-portfolio helps students to link specific elements of their coursework with skills and professional
competencies. Students will, however, need to translate their e-portfolio into resume format—a task
made easier by the existing portfolio framework.

Sources: “Career Portfolio,” Florida State University,
http://www.career.fsu.edu/Portfolio; “Elon Experiences Transcript,” Elon University,
http://www.elon.edu/e-web/students/elon_experiences/transcript.xhtml; “Passport,”
Purdue University, http://www.itap.purdue.edu/studio/passport/; Ward C, Mosier C,
“E-Portfolios as a Hiring Tool: Do Employers Really Care?,” EDUCAUSE Review,
November 17, 2008, http://er.educause.edu/articles/2008/11/eportfolios-as-a-hiring-
tool-do-employers-really-care; EAB interviews and analysis.
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Data Speaks Louder Than Words

People Analytics Threaten to Disrupt the Traditional Job Seeking

Recent shifts in the way corporations screen applicant credentials makes clearly articulating the value
of a graduate’s college experience more important than even before. Communicating effectively with a
hiring manager is no longer the primary challenge as automated applicant screening demands
resumes that clearly match a student’s college experience with the specific demands of the job, in a
vocabulary that is more career oriented than education oriented.

The Status Quo

RESUME

Keyword Resume Screening

Software sorts resumes based
alignment between
competencies listed in both the
resumes and the job listing

v

Qualified applicants who fail to
clearly articulate competences
on their resumes will be sorted
as underqualified.

4,500

Companies have a
people analytics unit

A Fast-Emerging Approach

ol

Gamified Skills Assessments

Online modules test both
technical and soft skills through
a series of games and
traditional tests

v

Applicants without traditional
degree-based credentials can out
perform graduates if these
graduates struggle to apply their
training beyond the classroom

X
A N

CREDIT SUISSE

On the Horizon

I~

Predictive Trajectory Matching

Longitudinal analysis identifies
characteristics associated with the
most successful employees

v

The digital footprint of a specific
degree, program, or cocurricular
activity will need to demonstrate
a measurable link to career
success for employers

Google

v

Fast emerging are two technologies that make even an effective resume less potent for securing
entry-level positions. Some organizations are beginning to deploy gamified skills assessments—online
modules that test both the technical and soft skills of each applicant. This screening mechanism
presents a significant success barrier to well-trained students without experience applying their skills

in practice.

Even more disruptive is predictive trajectory matching, in which applicant characteristics are matched
with those of present employees who have been successful within an institution. This kind of
screening will demand that every student experience have a clear and measurable effect on long-term

career success.

Sources: Rifkin G, “Big Data, Predictive Analytics and Hiring,” Korn Ferry

Institute, May 12, 2014, http://www.kornferry.com/institute/big-data-predictive-
analytics-and-hiring; “Robot Recruiters,” The Economist, April 6, 2013,
http://www.economist.com/news/business/21575820-how-software-helps-firms-
hire-workers-more-efficiently-robot-recruiters; Selingo J, There is Life after
College, New York, HarperCollins Publishers, 2016; EAB interviews and analysis.
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Today’s Episode Brought to You by the Letter ‘T’

Many Graduates Lack Broad Pre-professional and Technical Competencies

The ultimate goal of academically integrated career development is not the development of specific
technical skills demanded by a specific position, but rather the production of a graduate that can
display both breadth of learning, and a level of depth in a handful of skills and content knowledge
sets. It must also ensure that students develop the boundary-crossing competencies necessary to
leverage their skill and content knowledge in a wide-variety of careers.

Students struggle to articulate basic professional skills all employers look for

Boundary-Crossing Competencies
Teamwork, communication, global perspective, etc.

Students lack
opportunities to
develop broad
technical skills

Many Disciplines Many Systems

!

Developed through J

gen ed requirements = o
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o= < o
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oo mg
[ 39
8o i
-+

-, Developed in some pre-

’ .
° <1/// professional programs

Developed through ¢
(computer science, etc.)

major(s) and minor(s)

This relationship between breadth, depth, and boundary-crossing competencies is best reflected in the
concept of the “"T-Shaped Professional.” The “T-Shaped Professional” is a person that displays all three
aspects. Such individuals are considered ideal employees because they possess both soft skills that
allow them to collaborate, as well as technical skills that allow them to innovate.

Students generally develop strong disciplinary knowledge, which makes up the left side of the T,
through general education requirements that allow students to gain a broad exposure to a variety of
different content knowledge sets. At the same time, students are able to build depth of knowledge in a
specific discipline through study in their majors and minors. Where students tend to lack sufficient
development is in systems knowledge or technical skills, namely for those in the liberal arts. They also
struggle to develop the very top of the T in the kinds of applied skills that are essential to success in
any career like teamwork, communication skills, and a global perspective.

Sources: “What is the ‘T"?,” T-Summit 2016,
http://tsummit.org/t; EAB interviews and analysis.
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Practice 12: Applied Learning Opportunity Portal

A Curated Gateway to Early Skill Development

Messaging the Relevance of Pre-professional Activities to A&S Students

To develop those essential boundary-crossing competencies, students must build and test their skills
in application. Opportunities for this kind of professional development exist on campus, but many
students may not be aware of the opportunities provided by their institution. Centralizing a list of
applied learning options in a single place can help generate student awareness and saves students the
time and frustration of locating this often widely dispersed information.

(¥ | UNIVERSITY OF TORONTO |
— %Y FACULTY or ARTS « SCIENCE —
I Most universities Students don't see I
are strong in the connection to

this area

academics (outside
of the major)

Entering
university

Research
skills

Choosing a
program

How would

you like to I want to
connect explore...

with STEP?

What is
your next
step?

Developing
expertise

Academic
Prep.

Preparing
for the
future

Careers
and Skills

The University of Toronto has done this through their STEP website, a portal designed to connect their
students in the Faculty of Arts and Sciences with specific curricular and cocurricular opportunities. The
portal is tailored to the specific needs and interests of Arts and Sciences students because this group
is in particular need of opportunities to further develop their technical breadth and depth. They are
also less likely to be aware of the opportunities that exist on campus, as well as which ones are the
best opportunities to support their needs and interests.

Sources: “STEP Forward,” University of Toronto Faculty of Arts & Science,
http://stepforward.artsci.utoronto.ca/; EAB interviews and analysis.
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Just Out of Reach

Multiple Barriers Keep Liberal Arts Students from Career-Oriented Minors

Professionally-oriented minors present an excellent opportunity for students, especially liberal arts
majors, to develop broad career-ready skills and experiences. Unfortunately, liberal arts students
often fail to engage in these opportunities because of five barriers. They may not be interested in the
kinds of professionally-oriented minors available to them, or may be unaware that they have access to

&
«

Design

Limited capacity

courses i
Data Analytics Engineering
Students unaware Requires fulfillment of
of minor option . prerequisites

~i

Liberal Arts Major

g X

Business Law

Level of student Different course
interest scheduling systems

Professional programs are typically the most capacity constrained on campus, and so high-demand
programs may not be able to support additional minors. Some technical programs may require
demanding prerequisites to access courses, or may even have course scheduling systems that are
incompatible with those in a student’s major program.

The challenge for institutions hoping to better equip liberal arts majors with pre-professional
competencies is to structure relevant curricula in a way that is both attractive and convenient.

Source: EAB interviews and analysis.
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Practice 13: Embedded Professional Tracks

Meeting the Liberal Arts Halfway

Mount Holyoke’s Nexus Program Models Alternative to Minors

Instead of limiting their students to minors, Mount Holyoke developed Nexus, a set of professionally-
oriented tracks focused on in-demand fields including engineering, global business, and non-profit
management. The tracks are shorter than a minor, making them easier for students to complete. The
shortened length does not diminish practical skills building. Several tracks require career development
components like professionally-oriented experiential learning. They also require students take the
“Curriculum to Career” course to help them reflect on and translate their Nexus experience into a
professional asset.

Professionally Oriented Tracks MOUNTMOLYOKE
Supplement Liberal Arts T

» Focused on emerging fields: Pre-experience
Programming

— Development studies

Engineering I

I
| 3 Academic I Pre-selected course options
— Global business i Courses | tailored to track
i U g U |
— Nonprofit organizations TS T m e I
. | Practical I Related internship, research
— Data Science I Experience | project, or summer job

Educational Policy and Practice
Curriculum to
Career Course

Law, Public Policy, and Human Rights

» Prepare students for internships,
research projects, careers Presentation on

+ Tracks run by inter-departmental faculty Experience
advisory groups or rotating chairs

1 OO Students declaring
track in 2015

The tracks use a combination of fixed courses that are common to every track, and flexible coursework
that differs for each field. The fixed course material teaches students general professional skills through
internship preparation and high-impact reflection to helps students draw connections between their
curriculum and their intended careers. The only new course material developed specifically for each track
is a series of three academic courses and a practical experience or internship. Mount Holyoke provides
faculty stipends for new course development, but a central program director owns the tracks. As demand
shifts over time, Mount Holyoke sunsets tracks by discontinuing new student recruitment and dismantling
the track as students graduate or switch to other fields.

Sources: “Nexus: Curriculum to Career,” Mount Holyoke,

www.mtholyoke.edu/acad/nexus; EAB interviews and analysis.
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Practice 13: Embedded Professional Tracks (cont.)

Specialize Without Sacrificing Breadth

Repackage Liberal Arts Majors (and Minors) Toward Today’s Careers

Alternatively, practically-oriented tracks can be built directly into majors. By repackaging existing
courses, Susquehanna University was able to launch a series of career-oriented minors without
significantly overhauling the existing curriculum. Alumni employment trends informed which minors
were launched. Several of these minors became so popular, Publishing and Editing in particular, that
they were turned into independent majors. To combat fears that these programs would not succeed,
five-year sunset plans were developed for each. However, the programs have proved highly attractive
to students in the English department, which has seen an 80% increase in student majors.

Susquehanna

UNIVERSITY

English —  Publishing and Editing Prepares Students for Careers in:

- Editing
‘ Professional in residence teaches .
(“‘ . o . « Marketing
industry specific practicum
+ Public Relations
lil Students required to complete * Arts Journalism

internships in relevant industry . Library and Information Science

. ) « Media Management
Core remains the same as English

Literature with a few new major * Production Management
courses added « Communications
ol I . . .
v Program specific capstone Other Career-Oriented Minors Launched
[ ] Using Alumni Employment Clustering

» Arts Management » Public Policy
(0) (0) « Museum Studies + Professional and
95 /() 80 /0 Civic Writing

» Applied Language

Of graduates from School Increase in English
of Arts and Sciences are enrollments after
employed or continuing 2-years

education

The Publishing and Editing major includes an industry practicum taught by a “Professional in
Residence,” a required internship in the publishing and editing industry, and a capstone project—all
designed to prepare students for a career in digital publishing, marketing, public relations, arts
journalism, library and information science, or media management.

Sources: Career Development Office, Susquehanna University;
“Course Catalog: English — Publishing & Editing,” Susquehanna
University, https://www.susqu.edu/academics/english-and-
creative-writing-department-catalog/english-publishing-and-

editing-major/minor-catalog; EAB interviews and analysis.
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Practice 14: Problem-Based Experiential Fellowships

A Problem Worth Solving

University of Montana’s Global Leadership Initiative

Instead of launching professionally-oriented minors or tracks, institutions can engage students by
orienting their entire academic experience around real world challenges and issues that resonate with
students’ personal mission-oriented goals and interests. The University of Montana’s Global
Leadership Initiative (GLI) is a four-year structured pathway that provides students with experiences

that are easily narrated to future employers.
A;;:m

N MONTANA
@ —_— g::ltlll;:litics Year One: The Context of Global Challenges
- » Larger cohort class to introduce them to the five
\ Global Themes
« Small, 3-credit seminars on various Global Themes
& :‘: & Natural
Y » Resources and » Faculty mentors help students plan next three years
@ S Sustainability
£ Year Two: Models of Leadership
g \ + One 2-credit seminar on models of leadership
= P » Weekend retreat focused on leadership skills
] %) _ Public and + Fellows select a Global Theme area and begin to
0 ; ; ;
.g ('T Global Health develop their capstone idea in group forums
[
»n Year Three: Beyond the Classroom
: i i » Three upper division credits of applied
) ﬂ-\ , Social Inequality learning in their Global Theme
and Human Rights - Funding for travel or research is available
/ by application
Q Technology Year Four: The Capstone <
= and Society « Fellows complete an interdisciplinary capstone

project on their Global Theme in small teams

To participate in this program, students must apply prior to arriving at University of Montana. While
GLI is considered prestigious and competitive, the institution uses a lottery-style application system to
ensure the program is a representative cross-section of the student body.

The program begins with a series of globally-themed courses during which students map out their next
three years under the guidance of faculty and academic advisors. In the second year, students declare
their global challenge and take a series of "Models of Leadership” courses with several opportunities to
apply their new found skills. In the third year students complete a required applied learning experience
such as study abroad, an internship, service learning, or research and apply for funding to defray the
travel or research expenses they expect to incur during their fourth year capstone. This capstone must
address the global challenge they have focused on throughout the program.

Sources: “Franke Global Leadership Initiative,” University of

Montana, http://www.umt.edu/gli/; EAB interviews and analysis.
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Practice 15: Applied Degree Core

The ‘Bachelor of Innovation’ Program

New Degree Model Provides a More Applied Core Curriculum

Employers have long complained about a “skills gap,” noting that job applicants often lack the right
combination of soft, professional skills and technical knowledge required to do their jobs. While public
debate typically focuses on the liberal arts, students in more technically focused fields also need
opportunities to develop essential soft skills. Terry Boult, a professor of computer science at the
University of Colorado, Colorado Springs (UCCS) found during his time in the private sector that while
entry-level computer engineers were very technically skilled, they frequently lacked the soft skills
required to work on a team, engage with clients, or generate innovative solutions to problems. To
address this problem Boult helped UCCS launch the Bachelor of Innovation (BI).

BA/BS BI BI students take
15 credits in a m
(oL LRI o [T, N oI -l e— complementary discipline

Compass |
Curriculum

) : ) Sample BI Programs
Innovation Core | &— 24-credit sequence

teaches boundary- + Computer Science

i t . . .
Compass Curriculum crossing competences » Electrical Engineering
© Electives + Early Childhood

Education

College Area College Area

Requirements Requirements * Business

Administration
» Computer Security

+ Game Design and
Development

* Chemistry

T

The BI degree type leaves the traditional BIs launched in the

academic major untouched College of Arts and |—e | * Visual and
Humanities Performing Arts

« Communications

- Women'’s and Ethnic
Studies

The Bachelor of Innovation program is a parallel degree type. It does not replace the bachelor of arts
or bachelor of science, but is offered as an alternative that students can take in a variety of disciplines
ranging from the pre-professional to the liberal arts. The program replaces many of the traditional
general education courses with the “Innovation Core”, a series of courses built around entrepreneurial
and cross-disciplinary competencies. The BI does, however, leave major coursework untouched. This
makes the BI a far more attractive option for those who wish to keep the core major intact while
integrating a more professionally-oriented focus into the academic program. This feature of the BI has
made it attractive to programs outside of pre-professional and technical fields, and UCCS now offers
BI degrees in four majors in the College of Arts and Humanities, including Women’s and Ethnic
Studies where students develop the skills necessary to manage non-profit and activist organizations.

Sources: “Bachelor of Innovation Degrees,” University of Colorado,
Colorado Springs, http://innovation.uccs.edu; EAB interviews and analysis.
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Practice 15: Applied Degree Core (cont.)

Surprisingly Broad Uptake

BI Enrollment Growing Far Beyond Initial Projections

Innovation core courses are team taught and focus on ensuring that first and second year students
from all disciplines receive a basic foundation in business, teamwork, and leadership skills. Allowing
these courses to count towards general education requirements enables students to complete the
program without adding time to degree. This has also made these courses popular general education
options with non-Bachelor of Innovation students, allowing even more students to gain essential

professional skills development.

Sample BI Courses

Introduction to

Entrepreneurship Innovation Teams

Designed to provide an A 3-course sequence where
introduction to the process students at different levels work
of turning an idea into a in multi-disciplinary teams on
successful startup business. real projects for external clients.

Students Enrolled in the Bachelor of Innovation

384

270

Entrepreneurship and Strategy

Bachelor of Innovation capstone
course. Teams are coached in
the creation of a business or the
implementation of an
innovation.

Initial estimate of max

183
134

2012-2013 2013-2014 2014-2015 2015-2016

program enrollment
was 180 students

While UCCS initially expected the BI program enrollment peak at 180 students, the program has
proven to be far more popular. In 2015-2016 enrollments hit 384 students and the program is

expected to continue growing.
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Sources: “Innovation Core,” University of Colorado, Colorado Springs,
http://innovation.uccs.edu/innocore; EAB interviews and analysis.
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