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Education’s Trusted Partner in Solving

Today’s Most Complex Challenges

EAB in Brief Helping Schools Support Students From Kindergarten to Graduation
and Beyond
40+ What Makes Our Model Unique

Years helping institutions find
evidence-based solutions

Detailed Relentless Focus on
Depth of Insight Implementation Support Turning Research
Into Results
2100+ .
institutions i x X
Partner institutions in (o)

K-12 and higher ed OOOJ 90 /0
8.000 We “boil the ocean” to We take the guesswork of partners choose to
’ + define what innovators out of planning and continue our work
Peer reviewed best do differently implementation together each year

practices sourced

10 miillion +

Students supported by
EAB'’s technologies
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The District Leadership Forum
A Comprehensive Partnership to Help District Leaders Accelerate Progress

Expand Team Capacity Accelerate Progress Avoid Costly Missteps Stay Ahead
and Effectiveness on Key Initiatives and Wasted Effort of the Curve

Identifying Your Bringing Teams Implementation
District Challenges Together Support

* Annual Forum » Executive roundtables » Personalized implementation
research agenda for superintendents pathways

» Custom reports on » Best practice presentations » Implementation planning
district-specific issues and workshops for your team cohorts, toolkits, and resources

» Online library with research » Executive skills trainings » Unlimited access to strategic
briefs and insight papers for principals advising from EAB experts

©2025 by EAB. All Rights Reserved. eab.com
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Where Partners Have Asked Us to Focus Our Research

Annual Polls Confirm Two Primary Areas of Need

Student Success

Organizational Excellence

Signature Research Areas: E J

+ Raising early literacy and math success
« Reducing absenteeism

» Creating conditions for positive behavior
* Supporting student mental health

» Closing college access gaps

« Scaling career readiness

EAB Enables Districts To:

/ Identify common
pitfalls to progress

/ Implement and scale new,
evidence-based practices

/ Save time with ready-made
resources and templates

©2025 by EAB. All Rights Reserved. eab.com

Signature Research Areas:

+ Reimagining strategic planning

- Improving central office capacity and alignment
« Developing highly effective principals

« Boosting teacher morale and retention

» Preparing for generative Al integration

« Strengthening strategic initiative design

EAB Enables Districts To:

/ Prioritize investment
of time and resources

/ Identify and target root
causes to key challenges

/ Align leadership teams
around shared goals
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Behavior (moun)

An action, activity, or process which
can be observed and measured.
Often, they are initiated in response
to stimuli which are either internal
or external.

Source: American Psychological Association,
, Accessed April 2023; N., Sam M.S., /" Sin
PsychologyDictionary.org, April 7, 2013; EAB/interviews and analysis.
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Disruptive Behavior Increasing Over Time

Educators Increasingly Concerned
About Behavior Across the 2020s
Percentage of Educators Who Identified

Student Behavior as a Top Concern in EAB’s
2022 Survey?!

Admin
Admin
Teachers
o,
Staff

m2022/23 2018/19

1) EAB Behavior Survey 2022-23 (n=1,109)
2) EdWeek Research Center Survey, 2024

©2025 by EAB. All Rights Reserved. eab.com

Most Say Frequency of Disruptive
Incidents is on the Rise
Reported Change in Frequency of Disruptive

Behavior, 2024 vs 2019, According to 1000+
Educators?

= A lot more = A little more
= About the same A little less
A lot less

Source: “Is Student Behavior Getting Any Better? What
a New Survey Says”, 2025, EdWeek; Student Behavior
Survey, 2022, EAB; EAB interviews and analysis.
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Student Behavior Remains an Urgent, Ongoing Challenge .

That top tier III of support in PBIS used to be 5-7% (of students),
but now we are looking at 18-20%. It has grown greatly.”

Superintendent,

West Coast School District

—~———

10%

Of superintendents say
that disruptive behavior
one of their top
concerns in 2023

60%

Of districts reported
increases in disruptive
student behavior from
the 2022-23 to 2023-241

93%

Of district leaders
report addressing
disruptive behavior this
year as urgent?

1) 2024 EAB Voice of the Superintendent Survey
2) 2025 EAB Voice of the Superintendent Survey

©2025 by EAB. All Rights Reserved. eab.com

Source: Student Behavior Survey, 2022,
EAB; EAB interviews and analysis.
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Many Schools Dealing with a Bloated Tier III

20+%

Seem to need
individualized
support

How do we right
5-10% . .
Few actually deploy size the trlangle?

effective scaled
interventions

<10%

Often unclear if these students
are getting as much as they need

“An ounce of prevention is worth a pound of cure.”

~Benjamin Franklin

Source: Multi-Tiered System of Supports (MTSS) At a Glance, Illinois
©2025 by EAB. All Rights Reserved. eab.com MTSS Network, Northern Illinois University; EAB interviews and analysis.
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Disruptive Behavior Affects Every Aspect of Schools

Lost Instructional Time

In 2018, teachers reported
losing an average of 2 hours
and 24 mins per week to
disruptive behavior. That's
nearly 3 weeks per year.

Teacher & Staff Turnover

2022 surveys found that
disruptive student behavior
was the primary cause of
teachers leaving their
district (51% reported
behavior as their primary
reason for leaving)

Behavior Affects Morale, Morale Affects Achievement

Negative Press
& Legislation

Constant headlines around
disruptive behavior driving
legislators to ease path to
suspensions, expulsions

Of relevant studies concluded that teachers with the lowest morale also
had the lowest academic student outcomes across core subjects.

Source: American Psychological Association, “Improving Students' Relationships with Teachers to Provide Essential Supports for
Learning”, 2015; “DLF Managing Disruptive Behaviors Survey, 2018; KIRO-TV, “Tacoma father considering lawsuit after daughter
attacked by student at Baker Middle School”, 2022; MLive, “Jackson school allowed violence, sexual assault, hostility, lawsuit claims”.

©2025 by EAB. All Rights Reserved. eab.com 2019; The Daily Record, “School boards may be liable for negligent discipline, Md. high court says”, 2022; EAB interviews and analysis.
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Lack of Impact Is Not For Lack of Effort

Districts Have Adopted ... But Very Few Districts Have a
Proven Programs to Reduce Cohesive System Connecting
Disruptive Behavior... People, Processes, and Supports

Programs operate without
explicit ownership,
expectations or accountability

PBIS

SEL Curricula

No unified system
to guide how staff
respond, coordinate,
and triage support

Mental Health Access

Trauma-Informed Care

School-level autonomy
creates inconsistent practices
across buildings

Restorative Approaches

Student Support Teams

Lack of ongoing training
limits staff capacity to
sustain consistent, effective

behavioral support

Increase in Support,
Clinical Staff Hiring

Source: Student Behavior Survey, 2022,
©2025 by EAB. All Rights Reserved. eab.com EAB; EAB interviews and analysis.
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Unclear, Inconsistent Approaches Cause Challenges

Administrators and Teachers Disagree About What
Behavior Management Strategies They Use

Percentage of Respondents Who Indicated Their District Uses a
District-Wide Behavior Management Framework, SEL, or PBIS

District-Wide Behavior SEL PBIS
Management Framework
m District Admin m Teachers

Teachers Unclear How to Effectively Manage Student Behavior

Of EAB survey respondents agreed that district and school administrators
present inconsistent messaging on how and when to follow district

behavior management strategies was a top barrier preventing effective
behavior management

Source: EAB interviews and analysis.
©2025 by EAB. All Rights Reserved. eab.com
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Lack of Direction & Training Undermine Efforts

Teachers Unclear How They Are
Supposed to Manage Behavior

Inconsistent Communication

Teachers say their school uses a district-
wide framework, vs. 55% of administrators

Lack of Training

Say they are trained in SEL,
vs. 71% of administrators

Teachers relying on instinct and prior
experience, so strategies vary wildly

1) Average course load = 10 to 15 courses
©2025 by EAB. All Rights Reserved. eab.com

Administrators Overestimate the
Clarity They Provide

Percentage Who Indicated They (or District
Teachers) were trained, n=373

0,
.. I 7

71%

0,
vors I -

79%

Percentage Who Indicated Training Was
Rarely or Never Revisited, n=161

se. N 7o

50%

ooz I s

59%

B Teachers and Staff = Administrators

Source: EAB, “2022-2023 Student Behavior Survey”, 2023 “Training Our Future Teachers: Classroom
Management,” National Council on Teacher Quality, January 2014,; EAB interviews and analysis
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https://pages.eab.com/rs/732-GKV-655/images/Student%20Behavior%20Executive%20Briefing%20Final_February%202023.pdf
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A Tale of Inconsistent Adoption
Allowing Schools to Adopt PBIS at Will Leads to Variation in Outcomes

District adopts PBIS, but leaves
o——— implementation up to individual
buildings with limited oversight

Schools implement framework with
. varying fidelity depending on building
ﬁ ﬁ leadership, leading to inconsistent

ﬂ'ﬁ (W results across district

Without strong oversight, individual
teachers pick and choose elements to
adopt, most commonly reducing PBIS
to a system of rewards and posters

DLF Member Districts Also Facing Significant Adoption Gaps at the Teacher Level

Percentage of districts Percentage of

in which at least one teachers who are
teacher indicated that implementing PBIS
the district uses PBIS with fidelity in

their classrooms
(n=1204)

(n=15 districts)

©2025 by EAB. All Rights Reserved. eab.com Source: DLF Managing Disruptive Behaviors Survey, 2018; EAB interviews and analysis.
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The Infamous MTSS Triangle

5%
Need

individualized
support

15%
Behaviors can be

improved with common,
scaled interventions

80%
Behaviors are positive or
manageable in the classroom

©2025 by EAB. All Rights Reserved. eab.com

Components of a
Complete MTSS

Multi-tiered
Systems of
Support

Leadership Capacity &

Data &
Evaluation

Three-tiered
Instruction
and
Intervention

Source: Multi-Tiered System of Supports (MTSS) At a Glance, Illinois
MTSS Network, Northern Illinois University; EAB interviews and analysis.
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A Behavior System of Coordinated Care

Prevention and Response, from District to Buildings to Classrooms

Classroom l
Prevention
» C a learning environment founded on the four conditions for pos

te a
student behavior

| Sofe:prese L
R e e e e et

prorted: Offer opportunities for students to develop the soeie
motional, behavioral, and academic skils they need to thrive

2 2

udents with autonany, ncentives, and relevant leaming

3 mareiishs to keep ated o behave positively and to leam
4 Siaff, and peers to create an authentic community

> Conduct universal screening

+ Administer = twice per yea

g Wentiy eaty signs of need

+ Use data to strengthen Tier 1 dassroom practices

Response

» Establish clear, consistent classroom behavior expectations

> Use restorative, skill-bullding practices grounded in @ non-punitive

approach to respond to behavio

Apply shared criteria to determine when behavior is classroom-managed
versus when additional support is nesded

niralized process to share student behavior concerns

Use a canslstent, ©

udents and families

Provide t;

ely, constructive feedback to s

chers when additional

Smauuum-eq.d‘al.m up feedback with tea
support is accessed

Referral and Triage Process
Referrals are submitted through a centralized process and sorted Inta one of three categeries
a Hon-Urgent:
Student/Teacher e Ho Immediate
Response Required
Referral added to tracker for

the waskly Beha
ervention Te

to res

u“n 'u! ) caled
a3 the prinopal wo

Building

District

» Review and reinforce schoolwide behaviar expectations

» Evaluate Tier 1-3 supports and update referral pathways
and protocols

» Provide staff training on behavior axpectations, classroom
management, and support processes

» Review longitudinal behavior, SEL, and attendance data

Yearly
ke Esh)hs?’ districtwide expectations for Tier 1 classroom practices
e-yearly universal screening

priorities and

e trends to info

> Analyze longitudinal distric
training needs

> Review data and adjust speciallst staffing across bulldings
> Update and share the districtwide menu of Tier 2 and Tier 3 supports
» Maintain reintegration and student transition protacols

» Review and update external behavioral health partnerships

» Review st atterns based on referral and screenin
Review staffing patterns based on referral and screening data = Clarify district behavioral health vision and leadership roles
» Ensure Implementation of district Tier 1 and universal e O N
screening expectations
» Participate in cross-school collaboration to share trends and
promising practices
Monthly Bi-annually

# Review referral, behavior and SEL data to identify patterns
and emerging needs
Use data thresholds to guide adjustments to Tier 1 and

Update and communicate standardized behavior definitions
and guidelines

> Provide districtwide professional leaming and coaching

er 2 supports > Review implementation of district coordination protocols
¥ Connect students with hiphen needs to Tier 3 supports » Facllitate cross-school reflection to share progress and practices
» Review cases Involving removal from instruction or school > Suppor istent implementation of district guidance schools
» Coordinate reintegration supports and follow-up actions
» Share bullding-level data and trends with district leaders
Weekly
Designated staff use  ce ke process to organize and share school-level behavior, SEL, ng data
nd categorize behavior concerns by urgenc
T L R T T » Monitor Tier 1-3 Intervention effectivenessacross schoals
> Hold Behavioral Health Intervention Team (BHIT) me e S
with a clear agenda to review behavior data “ “ s requiring
e g S 0 S i > Ensure schaols have access ta district behavioral resources
review processes > Maintain districtwide communication systems
- foroe consistent classroom management expectations and

» Match students to existing Tier 2 supports and assign next steps

> Ensure stude @ quickly cor
terventions and monitor follow

i to appropriate
ans

Provide feedback and coaching to classroom teachers

¥

a studentsto appropriate levels of support

©2025 by EAB. All Rights Reserved. eab.com
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Straightforward Questions to Diagnose System Gaps .

A District-Level Tool to Guide Improvement of Behavior Management

@ EAB Evaluate your district’s behavior
management system:

* A 15-minute questionnaire to identify
districtwide strengths and opportunities
District Student Behavior across district, building, and classroom practices

Systems Diagnostic )
g - Evaluate alignment of supports across
A Self-Assessment Tool to Help District Leaders Evaluate

and Strengthen Their Student Behavior Support Systems Tiers 1 , 2, and 3 to ensure consiste nt,
scalable practices.

+ Gain visibility into district-level
structures that set schools up for success
and support consistent behavior responses.

+ Receive prioritized next steps to
address to your most urgent system needs
to strengthen student behavior outcomes.

by EAB. All Rights R ed. eab.com Source: EAB interviews and analysis.
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Zooming in on Assessing Classroom Practices

Creating Conditions for Positive Student Behavior

Classroom - - -
A Portion of the Diagnostic Helps
N Assess Prevention at Classroom
» Create a learning environment founded on the four conditions for positive
student behavior Level:

1 Safe: Preserve the health and well-being of students by providing a
physically and psychologically safe environment

Prevention

« A series of questions assessing how
conditions proven to promote positive

2 Supported: Offer opportunities for students to develop the socio-
emotional, behavioral, and academic skills they need to thrive

3 Engaged: Provide students with autonomy, incentives, and relevant leaming bEhaVIOr are Created |n C|aSSr00mS
materials to keep them motivated to behave positively and to learn
4 Connected: Fosterintentional relationships between students and their teachers, Helps Ieaders explore nOt Only If
staff, and peers to create an authentic community COI’]dItIOI’lS are Created bUt COnSIStenCy
» Conductuniversal screening across C|assr’00ms
Administer universal behavior screeners twice per year

Use dassroom observations and data to identify early signs of need Mapped to resources and tools district
Use data to strengthen Tier 1 classroom practices and bUI|C|Ing |eaders as We“ as
teachers can use

©2025 by EAB. All Rights Reserved. eab.com
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EAB Defined the Conditions for Positive Behavior

Rigorous Process to
Identify Conditions

} Create an Environment
that Makes Students Feel:

Analyzed 27+ positive environment

frameworks

Investigated 7 PBIS fidelity . Safe
measurement tools . Engaged

Supported

Synthesized research into a meta-
analysis consisting of 120+ factors . Connected

C < <

Categorized the 120+ factors into the
four conditions needed in a classroom
environment to allow for positive student
behavior

©2025 by EAB. All Rights Reserved. eab.com Source: EAB interviews and analysis.
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Implementation Tools to Support Each Condition

Safe

Supported

Engaged

Connected

Example support
resources:

» Restorative
conference
facilitator guide,
email templates,
discipline data
publications
examples

» Guide to school
safety audits, bully
prevention and
response support;
visual classroom
schedule template

Example support
resources:

» SEL curricula
selector and
instruction guide;
SEL data collector;
SEL sentence stem
worksheets, and
more

» Classroom
environment
checklist, behavior
feedback templates,
guide to universal
screeners, staff
triage cheat sheets

Example support
resources:

« Student interest
form template,
extracurricular
parent
communication
emails, etc.

» Behavior
agreements,
multimodal lesson
plan checks,
inclusive classroom
resource lists,
culturally responsive
scorecards

Example support
resources:

» Relationship mapping
101, Guide to
increase free play;
meet and greet
checklist

« Facilitating non-
school adult
involvement; teacher-
family communication
guide; family
feedback survey,
family rep guide;
classroom
transparency tool

©2025 by EAB. All Rights Reserved. eab.com
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Supportive Relationships Integral to Student Success

Graduation Rate Trends Lead Washoe Why Focus on Relationships?
County to Rethink Student Support
Controlling for all background characteristics, children
56% 56% 62% 69% 66% with a caring adult outside of the home are:

lo(y more likely to show
O jnterest in learning

2008 2009 2010 2011 2012 1 1 % more likely to stay calm, controlled
N “ hen faced with a chall
District launches “90 by when faced with a chatlenge

‘20" graduation initiative

2 1 (y less likely to have bullied
O in the past month

Three-Pronged SEL Approach

P less likely to feel
Key to District Strategy 28% sad or dyepressed

“Two big reasons students leave school are that
SEL—Academic Skill Integration they have no meaningful connection to an adult in
the building, and no one knows their name or how
to pronounce it. This SEL work isn’t just feel-good:
School Climate and Culture we know through research that relationships
+ Staff—student relationships and connections keep kids in school.”

» Student voice and perspective

Administrator, Washoe County Public Schools

Profiled Institution: \.(i,
Washoe County School District, NV S

Sources: Korbey, H. “The Power of Being Seen,” Edutopia, October, 2017; Collaborative for Academic Social and Emotional

Learning, “Partner Districts, Washoe County,” 2018, https://casel.org/partner-districts/washoe-county-school-district/; Murphey

et. al., “Caring Adults: Important for Positive Child Well-Being,” Child Trends, December 2013; Balfanz, R., Neild, R.C., Herzog,
©2025 by EAB. All Rights Reserved. eab.com L., “An Early Warning System,” Johns Hopkins University Everyone Graduates Center, October 2007; EAB interviews and analysis.
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A Schoolwide Review of Positive Relationships

Relationship Mapping Highlights Student Risk and Gaps in Positive Adult Support

Use these prompts to guide Staff should indicate they are a “trusted
staff reflection on the quality adult” for a student if they have positively
and depth of their relationship bonded with the student and believe he/she would
with each student come to them with a personal problem or concern

. Regular
Student Name Academic | p,Citive ' ] Trusted | 4 pisk
Standing
Feedback
v v v v v v v v v v
oo o
Sally B. v v v v v v v v
v v v v v v v
Jenny D.
v v v v
Danny S. v v
VYV v v v v v v v v v v
o0
Pete T. v v vV v v v
v v v v v v
i °
Maria W.

Staff should also indicate any student who is at risk academically, personally, and/or socially (e.g.,
homelessness, family instability, peer rejection, withdrawn, anger issues)

Sources: Korbey, H. “The Power of Being Seen,” Edutopia, October, 2017; Collaborative for Academic Social and Emotional Learning,
“Partner Districts, Washoe County,” 2018, https://casel.org/partner-districts/washoe-county-school-district/; Balfanz, R., Neild, R.C.,
©2025 by EAB. All Rights Reserved. eab.com Herzog, L., “An Early Warning System,” Johns Hopkins University Everyone Graduates Center, October 2007; EAB interviews and analysis.
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The Power of Being Seen

Targeted Interventions Keep Students Connected and Supported

Formal and Informal Strategies Help Impact Reflected in Adult
Staff Build Relationships with Students Perspective and Student Outcomes

s 9

“I want to find out what their interests are,
- ) and that kind of opens the door. Then that
§ | Develop a mentorship plan for students who moves to, ‘What challenges are you currently
§ do not have at least one trusted adult in school facing?” We are developing trust and
w + Focus these resources (i.e., time, personnel) loyalty, and then students are no longer
on students with highest risk and lowest a piece of data, but a real human being.”
positive connection to adults in school
Teacher, Washoe County School District
o
Record the adult(s) each child has bonded : ; Yol
with to engage if that child is struggling Fewer in-school suspensions
behaviorally, emotionally, or academically for students with high SEL
competency?! (3% vs. 9%)
Students with high SEL
% Q ZX competency twice as
g Leverage existing classroom routines likely to stay in school
o . . .
S to deepen relationships with students
S » Welcome routines, morning circles + 18% District graduation rate
« Instructional content or activities increased 18 percent (2012-17)

1) Self-report assessment measured as part of district’s Annual Student Climate Survey
including skills such as measuring eight domains of social and emotional competence: self-
awareness of emotions, self-management of emotions, relationship skills, social awareness).

Sources: Korbey, H. "The Power of Being Seen,” Edutopia, October, 2017;
Collaborative for Academic Social and Emotional Learning, “Partner Districts, Washoe
County,” 2018, https://casel.org/partner-districts/washoe-county-school-district/;
Balfanz, R., Neild, R.C., Herzog, L., “An Early Warning System,” Johns Hopkins
©2025 by EAB. All Rights Reserved. eab.com University Everyone Graduates Center, October 2007; EAB interviews and analysis.
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EAB’s Positive Relationship Mapping Toolkit

Sample Relationship Mapping Grid

| Executive Summary

@caB

Promoting Positive Adult-Student
Connections

Launch a district policy for school-
based relationship mapping

Choose from a range of strategies
to interact with students who lack a
meaningful connection to educators at
their building

w P> Let us know in the poll if you’d like your complimentary copy

©2025 by EAB. All Rights Reserved. eab.com
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A Behavior System of Coordinated Care

District Leadership Forum

District Behavior Management System

Depiction of Roles and Responsibilities for an Effective Districtwide Systems of Support

Classroom

Prevention

¥ Create a leaming environment founded on the four condi
student behavier

s for positive

] Safe: Preserve the health and wel-being of students by providng a

physically and psychologically safe enviranment

p Susported: Offar apportunities for stusents to develap the sacia-
emotianal, behaviorsl, and acadenic skills they need to theive

g Engaged: Provide students with sutonomy, Incantives, and relevant learning
materials to keop them motivated to behave positivey and to learm

4 Connected: Fostar Intentional retationships between siudents and their teachers,
iaf, and pears t creats an authentic CuTemRY

B

Conduet universal sereening

+ Administer universal behavior seresnars twice per year

Use classrocm ohservations and data ta identify sarly signs of need

+ Use data ta strengthen Tier 1 dassraom practices

Response
» Establish clesr, consistent classroom behavior expectat

s

* Use restarative, skill-bullding practices grounded in a non-punitive
approach to respond to behavior

Apply shared criteria to determine when behavior is classroom-managed

versus when addrtional support is needed

v

» Use a consisten to share student behavier cancerns

alized pros
» Provide timely, canstructive fesdback to students and families.

» Share guidance and follow-up feedback with teachers when additional
support is accessed

Referral and Triage Process

Urgent - No crisis:
Student/Teacher Not Harmed

Principal called to respand

od administrats
u e princnal) cailed to respo
& principal would'

y Behavia
arvention Tear

Building

District

Yaarly

» Clarify roles and processes for receiving and categorizing
behavior concerns

» Review and reinforce schaolwide behavior expectations

» Evaluate Tier 1-3 supports and update referral pathways
and protocols

» Provide stalf training on behavior expectations, classrosm
management, and suppert processes

» Review longitudinal behavior, SEL, and atendance data

» Review staffing pattems based on referral and screening data
¥ Ensure implementation of district Tier 1 and universal
screening expectations

» Participate In cross-school collaboration to share trends and
pramising practices

Yearly

» Establish districtwide expectations for Tier 1 classroom practices
and twice-yearly universal screening

> Anstyzs longfudinal districtwide trends to inform priorities and
training n

» Review data and adjust specialist staffing across buildings

» Update and share the districtwide menu of Tier 2 and Tier 3 supports

¥ Maintain reintegration and student transition protocols

¥ Review and update external behaviaral health partnerships
» Clarity district behavioral health vision and leadership roles
» Communicate SEL and behavior priorities to families

al, behaviar snd SEL data to identify patterns
needs

> Use doto threaholds tn guide sdustments t Ter L and
Tier 2 support

» (Connect students with higher needs to Tier 3 supports
» Review cases involving removal from instruction or schoo
> Cosrdinate reintegration supports and follow-up actions

» Share bullding-level data and trends with district |eaders

Bi-annually

» Update and communicste standardized behavior definitions
and guidelines.

¥ Provide districtwide professional leaming and coaching
» Review implemantation of district coordination protocols
» Fadlitate cross-school reflection to share progress and practices

» Support cansistent implementation of district guidance across schoals

Referrals are submitted through a centralized process and sorted into one of three categories:

Weekly

» Designated staff use a cantralized intake process to organize
and categorize behavior concerns by urgency

» Hold Behavioral Health Intervention Team (BHIT) meetings
with a clear agenda to review behavior data

» Pries

e concerns end assign next steps through coordinate
w process

» Match students to existing Tier 2 supports and assign next steps

» Ensure students are quickly connected to appropriate
interventions and monitor fallow up actions

» Provide feedback and coaching to classroom teachers

Quarterly
» Review and share schook-level behavior, SEL, and screening dats
» Monitor Tier 1-3 Intervention effectiveness across schools

» Identify emerging needs requiring district-level support

sure schoals have access to district behavioral resources
» Maintain districtwide communication systems

» Reinforce cansistent classroam management expectations and
matching students to appropriate levels of support

©2025 by EAB. All Rights Reserved. eab.com

Source: Student Behavior Survey, 2022, EAB;
EAB interviews and analysis.
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One District Identified 3 Initial Gaps Using Diagnostic..

Results from Our Partner District in Georgia

Inconsistent Tier
1 Expectations

,

x Unnecessary
classroom removals

x Unmonitored hot spots
for conflict and
disengagements

©2025 by EAB. All Rights Reserved. eab.com

Limited
Connections with
Adults

v

Inconsistent trusted adult-
student relations

x No process to identify
students lacking
connections

Insufficient Practices

for Repairing Harm

Classroom correction
without relational repair

Lack of tools for
structured restoration
after incidents

Source: EAB interviews and analysis.
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Georgia Partner District

Deployed EAB Tools to Drive Early Behavior Gains

(= 1N

Supporting Students’ Socio-
Emotional Skills

Supporting Students’
Socio-Emotional Skills

v

@:as

Promoting Positive Adult-Student
Connections

Promoting Positive Adult-
Student Connections

v

@:as

Improving School Discipline
Approaches

Improving School
Discipline Approaches

v

* Provided training and
coaching on tier 1
expectations

* Reduced unnecessary
referrals by
strengthening classroom
management skills

» Introduced a structured
mapping tool to identify
students without strong
adult connections

» Extended relationship-
building to support staff,
including bus drivers

* Equipped teachers with
practical routines for
repair conversations

» Reduced repeated
incidents by ensuring
students return to
learning environments

“Once we strengthened Tier 1 expectations and coached teachers on consistent classroom routines, the
change was immediate. Unnecessary referrals dropped, and teachers felt more in control of their

classrooms.” =ED of Student Support, Georgia School District

©2025 by EAB. All Rights Reserved. eab.com Source: EAB interviews and analysis.
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Supporting Student Behavior Management

Strengthen Your District Behavior Management System

Complete Receive Personalized Collaborate 1:1 with Apply EAB’s Best-
Diagnostic to Summary of System EAB Expert to Practice Tools &
Assess District Strengths & Identify Priority Resources to
Behavior System Improvement Actions & Determine Strengthen
Opportunities Next Steps Identified Gaps

Resources to Support District Behavior Management Systems

o
EAB’s Positive e P ep . Access EAB’s Creating
Relationship Mapping SIS Dleia Bl Conditions for Positive

Management System

Diagnostic coming 2026 SHLGIELE R

Resource here

Toolkit—Available to
attendees today

Source: EAB interviews and analysis.
©2025 by EAB. All Rights Reserved. eab.com
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https://eab.com/resources/resource-center/creating-conditions-positive-student-behavior-resource-center/

Join Us In-Person

ANSA AASANCE 2026 2026 Executive Roundtables
" February 12-14 | Nashville, TN Multiple dates & locations

Visit Us at Booth 806 This Year’s Research Agenda

Meet the EAB team and explore our latest

district-ready insights 4 Student Readiness & the

++ Workforce in the Age of AI

Attend Our Sessions on Feb. 13 Preparing students for college, careers,
11:15 a.m. CT | Room 203 and a rapidly changing workforce

Why Improving Math Scores is Easier
Than You Think

ml Financial & Operational Stability
3:45 p.m. CT | Room 204 in a Volatile Landscape
Strategic Approaches to Elevate Teacher Navigating enroliment shifts, funding
Morale and Strengthen Your Team uncertainty, and long-term sustainability
EAB Reception Dates & Locations
i th
Log s febgyery 13 Washington, DC: May 12-13, June 16-17

NashHouse Southern Spoon Saloon Chicago, IL: July 14-15

Register for the Reception Learn How to Attend

©2025 by EAB. All Rights Reserved. eab.com


https://www.eab.com/
https://eab.com/events/2026-executive-roundtable-district-superintendents/
https://pages.eab.com/EAB-at-AASA-NCE-2026-Reception-Register.html

How Can We Help?

1 like to...

©2025 by EAB. All Rights Reserved. eab.com

Receive EAB’s complimentary positive
relationship mapping toolkit

Get details on connecting with EAB at
AASA NCE 2026

Explore how to participate in EAB’s 2026
Executive Roundtables

Something else? Choose this option and
we will follow up with you to learn more.


https://www.eab.com/

Please Complete the 1-Minute Post-Webinar Survey .

Get a copy of
today’s presentation

Rate the overall value of

the presentation

Subscribe to EAB’s
District Leadership Blog

©2025 by EAB. All Rights Reserved. eab.com
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EAB

202-747-1000 | eab.com

O @eab @ @eab_ 0 @WeAreEAB @eab.life
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